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INTRODUCTION 

 

The University of Arkansas System of higher education was organized as the Arkansas 

Industrial University (AIU) under provisions of the Federal Land-Grant Act instituted by the 

General Assembly of Arkansas on March 27, 1871.  Fayetteville was chosen as the site by the 

university, and the first students were enrolled on January 22, 1872.  The purpose of the Land-

Grant Act was to provide a system of public higher education that would offer college 

opportunities to all qualified persons, regardless of their economic or social status.  As a land-

grant institution, the university is committed to provide the finest educational opportunities to all 

students regardless of race, color, or creed.  AIU in Fayetteville became the University of 

Arkansas in 1899. 

 There were few facilities and little money that first academic year, but the eight students 

and three faculty members who gathered for classes in 1872 showed the same dedication to 

learning and commitment to excellence that has carried the University of Arkansas into the 21st 

century.  Over the past 135 years, the university has developed into a mature institution with nine 

schools and colleges, more than 800 faculty members, and 17,821 students.  It serves as the 

major provider of graduate level instruction in Arkansas.  The research and scholarly endeavors 

of its faculty make it an economic and cultural engine for the state.  Its public service activities 

reach every county in Arkansas, throughout the nation, and around the world. 

 Nursing education began in 1969 on the University of Arkansas Fayetteville campus 

offering an  associate degree nursing program and administered by the University of Arkansas 

for Medical Sciences College of Nursing.  The associate degree program graduated its first class 

in 1972; the last associate degree students graduated in 1994. 

The associate program was discontinued in 1992, when the BSN program was initiated in 

response to requests from area nurses seeking to broaden their nursing education, the support of 

the health care community that recognized the need for baccalaureate prepared nurses, and the 

appeal by national professional nursing organizations to advance the nursing professions through 

baccalaureate education.  The university began offering the bachelor of science degree in nursing 

for RN students in Fall 1992 and for generic students in 1994.  The Eleanor Mann School of 

Nursing (EMSON) graduated its first cohort of RN-BSN students in 1993 and the first cohort of 

generic BSN students in 1996. Graduate nursing education began in 2005 with the start of the 

master of science in nursing program.  The clinical focus of the MSN is the clinical nurse 
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specialist for adults with medical/surgical problems.  Additionally, a teaching education option is 

available. 

Organizational changes within the university occurred when nursing became a 

department in the College of Education and Health Professions (formerly the College of 

Education) in 1987.  In 1996, the department of nursing was named the Eleanor Mann School of 

Nursing in recognition of a one million dollar endowment contributed by Mr. Herbert Mann in 

honor of his wife, Eleanor.  Although Mr. Mann died in 1998 and Mrs. Mann in 2004, their 

legacy continues through the support of the endowment fund. 
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STANDARD I 

                              PROGRAM QUALITY:  MISSION AND GOVERNANCE 

The mission, goals, and expected outcomes of the program are congruent with those of the 

parent institution, reflect professional nursing standards and guidelines, and consider the 

needs and expectations of the community of interest—all in the pursuit of the continuing 

advancement and improvement of the program.  Policies of the parent institution and 

nursing program clearly support the program’s mission, goals, and expected outcomes.  

The faculty and students of the program are involved in the governance of the program 

and in the ongoing efforts to improve program quality. 

 

Key Element I-A: The mission, goals and expected outcomes of the program are congruent 

with those of the parent institution, reflect professional nursing standards and guidelines 

for the preparation of nursing professionals. 

The vision of the University of Arkansas (UA) is to be a “nationally competitive, student-

centered research university serving Arkansas and the world”.  The mission of the UA is broadly 

stated as:  

The University of Arkansas is a comprehensive multi-campus publicly aided institution 

dedicated to the improvement of the mind and spirit through the development and 

dissemination of knowledge. The university embraces and expands the historic trust inherent 

in the land-grant philosophy by providing access to academic and professional education, by 

developing intellectual growth and cultural awareness in the students, and by applying 

knowledge and research skills to an ever-changing human condition (UA Catalog of Studies, 

2006-2007, p.9 or http://catalogofstudies.uark.edu). 

The university mission reflects a commitment to develop and disseminate knowledge and 

to serve its community of interest through teaching, research, and service.  The UA is classified 

as a “research-extensive institution by the Carnegie Foundation” (UA Catalog of Studies, 2006-

2007, p.9).   

The mission of the College of Education and Health Professions (COEHP) “is to enhance 

the quality of life of the citizens of Arkansas, the nation and the world through the development 

of scholar-practitioners in education, health and human services” through regionally and 

nationally accredited programs (UA Catalog of Studies, 2006-2007, p.227). 
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The vision of the Eleanor Mann School of Nursing (EMSON) is to be a “dynamic, 

student-centered school recognized as a leader in nursing education and research” (EMSON 

Student Handbook, 2006, p.2).  The mission of the EMSON is to “promote the health of society 

through education of professional nurses, research, and service”.  The school’s mission and 

vision are congruent with the university and college statements and beliefs.  In 2001, the 

EMSON developed strategic plans that provided a framework for an action plan to achieve 

outcomes and goals.  These strategic plans are kept with the other documents in the resource 

room. 

The EMSON philosophy is a statement of the faculty’s belief about persons, society, the 

environment, health, nursing, education, the learning process, and the role of graduates of the 

program: 

The Eleanor Mann School of Nursing, an established entity within the College of Education 

and Health Professions and the University of Arkansas, Fayetteville, subscribes to the 

philosophy and stated mission of the University of Arkansas on teaching, research and 

service.  The School of Nursing provides professional nursing education to meet expanding 

health care needs.  In recognition of the interrelationship between teaching, research, service 

and the practice of nursing in the changing health care needs of society, the faculty aspires 

toward excellence in teaching, contributes to research in nursing and promotes improved 

health care. The philosophy and purposes of the education program are a synthesis of the 

personal beliefs of the faculty in relation to the person, society, environment, health, nursing, 

education, the learning process and the role of the graduates of the program (EMSON Student 

Handbook, 2006, p.2).  

 The EMSON mission, philosophy, goals, and objectives are consistent with professional 

nursing standards and guidelines for preparation of nursing professionals and meet the standards 

for the Arkansas State Board of Nursing (ASBN).  The EMSON faculty refer to professional 

nursing standards and guidelines when developing, reviewing, and revising the EMSON mission, 

philosophy, and goals/expected outcomes.  In 2006, EMSON faculty evaluated and reaffirmed 

the Arkansas State Board of Nursing Practice Act and Rules and Regulations, the Essentials of 

Baccalaureate Education for Professional Nursing Practice (American Association of Colleges of 

Nursing, AACN, 1998), the Essentials of Master’s Education for Advanced Practice Nursing 

(AACN, 1998), the National Association of Clinical Nurse Specialists Statement on Clinical 

Nurse Specialist Practice and Education (National Association of Clinical Nurse Specialist, 
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NACNS, 2004), the Nurse Educator Competencies (Southern Regional Education Board, SREB, 

2002), and the Nursing Scope and Standards of Practice (American Nurses Association, ANA, 

2004).  The faculty determined that the identified standards were incorporated in the EMSON 

practice of preparing professional nurses.  Furthermore, the EMSON philosophy, mission, goals, 

and outcomes were reviewed by the ASBN, and the program was approved through 2009.  In 

summary, there is congruency of the mission, goals, and expected outcomes with the UA 

educational components and the national standards/guidelines as shown in Table 1: Comparison 

of UA, COEHP, and EMSON Mission and Goal Statements Aligned with Professional Standards 

and Guidelines. 
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Table 1: Comparison of UA, COEHP, EMSON Mission and Goal Statements Aligned with 
Professional Standards and Guidelines 
 

UA COEHP  EMSON Standards/ 
Guidelines 

Mission: To emerge as 
a nationally 
competitive, student-
centered research 
university serving 
Arkansas and the 
world 
 
Goals: Strengthen 
academic quality and 
reputation by 
developing and 
enhancing programs of 
excellence in teaching, 
research, and service 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
To improve the 
diversity of our 
faculty, staff, and 
students 
Improve the quality 
and size of the student 
body 
 
 
 
To generate increased 
public and private gift 
support 

To enhance the quality of life of the 
citizens of Arkansas, the nation, and the 
world through the development of 
scholar-practitioners in education, 
health, and human services  
 
 
 
Model, promote, and support 
excellence in teaching 
Offer nationally accredited and 
recognized undergraduate and graduate 
programs 
Produce and disseminate high-quality 
research, scholarly works, and creative 
products that contribute to the 
knowledge base and best practices in 
all fields 
Provide high-quality service across the 
state through educational, professional, 
and technological programs 
 
 
 
 
 
 
 
 
Attract and maintain a culturally 
diverse faculty of high quality and 
provide a supportive work climate that 
is conducive to professional growth and 
development 
Attract and retain a culturally diverse 
student population of high quality and 
prepare students to assume roles as 
scholar-practitioners 
 
Ensure levels of support, staffing, and 
enrollments appropriate to college, 
departments, and program missions, 
priorities, and functions 
Assist in the building and maintenance 
of library holdings and other 
information resources supporting 
academic programs, research, and 
service 

To promote the health of society 
through education of professional 
nurses, research, and service 
 
 
 
 
 
Aspire toward excellence in teaching, 
contribute to research in nursing, and 
promote improved health care 
Provide a nationally accredited 
baccalaureate nursing program 
Maintain healthy agency support of the 
teaching role through the use of 
Master’s prepared mentors 
Concentrate on research contributing to 
the discipline of nursing in the areas of 
health promotion, risk reduction, and 
disease prevention 
Produce and disseminate high quality 
research, scholarly work, and creative 
products that contribute to the 
knowledge base and best practices in 
nursing 
Encourage and provide resources for 
faculty to take leadership roles in local, 
state, and national organizations 
 
Recruit and retain high quality, 
culturally diverse, doctoral-prepared 
faculty. 
Recruit and retain high quality, 
culturally diverse students 
 
 
 
 
Maintain adequate resources and funds 
for the nursing skills lab 
Seek community partners to supplement 
skills lab with state-of- the-art 
equipment used in health care agencies 
in the area 
Continue the development of a nursing 
alumni association 

AACN, ANA, 
ASBN 
 
 
 
 
 
 
AACN, ANA, 
NACNS, ANCC 
 
 
 
ASBN, 
NLNAC, 
ANCC  
 
AACN, 
NACNS, SREB 
 
 
AACN, 
NACNS, SREB 
 
 
AACN, 
NACNS, ANA, 
SREB 
 
AACN, 
NACNS, ANA 
 
 
 
 
 
 
 
AACN, ANA, 
NACNS 
AACN, ANA, 
NACNS 
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Key Element I-B: The mission, goals, and expected outcomes of the program are reviewed 

periodically and revised, as appropriate to reflect professional standards and guidelines.  

The EMSON faculty review the school’s mission, philosophy, goals, and outcomes every 

four years. The most recent review occurred during the May 2006 faculty meeting; this review 

and revision of the documents occurred to assure alignment of the EMSON with the UA and 

COEHP missions and goals.  At the same time, the faculty reviewed professional standards, 

guidelines, position papers, and the changing environment.  As part of the self-study process, 

EMSON faculty completed an extensive review of the school’s mission, philosophy, and 

expected outcomes.  

Another example of the review process began in 2001, when the EMSON started a 5-year 

strategic plan.  Again, the school’s plan examined EMSON’s alignment with the COEHP and the 

UA future-setting goals.  This plan is reviewed, revised, and reaffirmed at faculty meetings and 

annual retreats.  Annual summary documents outlining the plan’s achievement are presented to 

the dean.  The past five years’ activities reflect a commitment to state and national standards of 

teaching, research, service, student involvement, faculty development, and on-going assessment. 

Since the last accreditation review, no revisions have been needed.   

 

Key Element 1-C: The mission, goals and expected outcomes of the program are reviewed 

periodically and revised, as appropriate, to reflect the needs and expectations of the 

community of interest. 

 The EMSON faculty are very cognizant of our communities of interest and have 

considered the communities’ needs when developing, revising, or reviewing the program’s 

mission, philosophy, goals, and objectives.  Internally, our communities of interest include 

students, faculty, and administrators.    

 Students provide input through representation on committees, course and instructor 

evaluations, and end of program surveys.  The school’s by-laws provide for one EMSON student 

representative at the Faculty Organization (FO) meetings, and on the Undergraduate Curriculum 

Committee and the Graduate Committee.  Student representatives communicate curricular issues 

and other items of concern to their peers.   

EMSON faculty provide input in program decisions at EMSON FO, the school’s standing 

committees, and faculty search committees.  The faculty also conduct annual self-evaluations, 

peer evaluations, and evaluation of the director.  
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 COEHP and UA administrators provide input through committees, boards, and councils.  

The Dean’s Administrative Council (AC) consists of the dean, associate deans, department heads 

and directors, the development officer, the director of public relations, and the faculty council 

chair. The AC meets each month to discuss issues relating to the administration of the COEHP 

and advises the dean on matters such as policy, budget, faculty selection, and evaluation of the 

strategic plan.  A collaborative and consultative relationship occurs with the COEHP dean 

through which college and EMSON program decisions are made. 

 Externally, our communities of interest include the state legislature, employers of our 

graduates, graduates, hospital and clinic administrators, professional accrediting organizations, 

credentialing and regulating agencies, consumers of health care, and community leaders.  To 

facilitate communication with representatives in the state legislature, the director is a member of 

the Nursing Administrators in Nursing Education Programs (NANEP).  The organization is a 

statewide planning and advisory group comprised of the deans and directors of nursing programs 

throughout Arkansas.  

 To facilitate collaboration among local, state, and regional programs, EMSON faculty 

members serve on several advisory boards and participate in professional organizations.  The 

EMSON faculty meet with nurse administrators of the Northwest Arkansas health care facilities 

each semester.  Another community of interest that the school receives feedback from is the 

EMSON Advisory Board (AB).  The membership consists of business, nursing, education, and 

health professionals.  In addition, EMSON initiated the Northwest Arkansas Nursing Education 

Consortium (NEC), a group representing the nursing education programs in the area.  The 

consortium goal is to improve articulation, enhance program quality, maximize resources, 

promote nursing as a career, raise scholarship money, and share nursing knowledge.  The NEC 

Stars for Nursing has raised over $150,000 for nursing scholarships since its inception in 2002.  

The consortium has a strong, ongoing relationship with community stakeholders and is presently 

working closely with the local Hispanic community to increasingly attract culturally diverse 

students in the nursing profession.  The NEC was awarded grants totaling $90,150 to pursue its 

strategic plan for improving nursing education and $901,500 to offer scholarships to bilingual 

students attending nursing programs in Northwest Arkansas. 

 Involvement of the community with EMSON alumni is evidenced by the Dean’s 

Development Council (DC).  Alumni and friends who have influence in the community and an 
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interest in furthering the goals of the COEHP serve on the DC.  Currently, two nurses are 

members of the DC; one is an EMSON BSN graduate. 

 No revisions have been made since the last accreditation review.   

 

Key Element 1-D: Roles of the faculty and students in the governance of the program are 

clearly defined and enable meaningful participation. 

            The UA System is governed by its Board of Trustees, which has constitutional powers by 

Amendment 33 of the Arkansas Constitution.   The Board of Trustees delegates to the President 

of the UA the administrative authority for all aspects of UA System operations.  The Rules and 

Regulations for Faculty Government define the administrative organization of the Fayetteville 

Campus. 

 The chancellor is the chief administrative officer of the UA.  The chancellor reports to the 

UA System President and the Board of Trustees.  The UA provost and vice-chancellors report to 

the chancellor.  Deans are the chief administrative officers of the colleges and answer to the 

appropriate vice-chancellor or directly to the chancellor.  The chancellor, upon recommendation 

of the dean, appoints department chairs or directors and associate deans.  The faculty participates 

in search committees that make recommendations to the chancellor regarding appointments for 

administrative positions at all levels.  The organizational charts for the UA and COEHP 

depicting the administrative structure under which the EMSON program operates are found in 

the resource room. 

 The UA has a cooperative and collegial governance structure that supports achievement 

of the institution’s mission, goals, and objectives.  The UA Faculty Handbook, the UA Student 

Handbook, and the Graduate Student Handbook describe specific details of administration, 

faculty, and student rights and responsibilities in the governance structure.  

 UA Campus Faculty (CF) and the Faculty Senate (FS) are the main governing bodies of 

the faculty.  The CF has the responsibility for all matters of academic concern (Faculty 

Handbook, 2004, pp. 1-2: Board Policy 810.1), available at http://www.uark.edu/admin/vcfainfo/ 

systempp/systemindex.html.  The CF is comprised of all faculty who are voting members in their 

respective academic units.  The FS exercises general legislative powers for the faculty.  Voting 

membership of the FS consists of the CF chair, vice-chair, and 45 representatives elected from 

the eight academic units on campus.  Representatives are elected for staggered two-year terms 

and there is one representative for every 25 faculty in an academic unit.  Campus-wide  
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at-large representatives are elected to the remaining positions.  The chancellor, the vice-

chancellor for academic affairs, the dean of each college or school, and the dean of university 

libraries are non-voting members of the FS (Faculty Handbook, 2000, pp. 1-3), available at 

http://www.uark.edu/admin/vcacsey/vcaa/governence.html). 

 EMSON faculty have many opportunities to participate in the governance of the 

institution at the university, college, and program level through representation on administrative 

boards, committees, and councils and have been elected to university committees by campus-

wide vote. For example, EMSON faculty members have been representatives in the Faculty 

Council and Faculty Senate as well as on the UA Appointment, Promotion and Tenure 

Committee. At the school level, EMSON faculty have input regarding the nursing program 

through the EMSON Faculty Organization (FO), which meets twice per semester.  The EMSON 

Faculty Organization Bylaws (2005) provide for the following standing committees: a) 

Undergraduate Curriculum, b) Undergraduate Admissions, c) Peer Review, d) Technology and 

Faculty Development, e) Bylaws and Nominations, f) Scholarship and Awards, g) Program 

Assessment, and h) Graduate.  

 The UA provides opportunities for EMSON faculty appointments to university 

committees.  For appointments at the university level, the Committee on Committees (CC) 

distributes a listing of open committee appointments, calls for nominations each spring, and 

presents a slate of nominees to UA administration.  Each college has a representative on the CC.  

Table 2: Nursing Faculty Participation in University, COEHP, and School Committees depicts 

the nursing faculty service on various committees for the 2004-2005, 2005-2006, and 2006-2007 

academic years. 
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Table 2: Nursing Faculty Participation in UA, COEHP, and School Committees  
 

Committee 2004-2005 2005-2006 2006-2007 
UA     
Benefits Carol Meadows Carol Meadows Carol Meadows 
Campus Climate Marianne Neighbors Marianne Neighbors Marianne Neighbors 
Toxic Substances  Glenda Lawson Glenda Lawson  
U of A System Pharmacy Advisory Carol Meadows Carol Meadows Carol Meadows 
Faculty Senate  Glenda Lawson   
Honors College Board of Directors   Nan Smith-Blair 
COEHP Committees     
Administrative Council Tom Kippenbrock Tom Kippenbrock Tom Kippenbrock 
Faculty Council Officer Glenda Lawson - Chair Elect Glenda Lawson*  
Faculty Council, EMSON Representatives Glenda Lawson, Bettie Miller 

Abby Selby (alternate) 
Abby Selby  
Bettie Miller 

TBA 

Faculty Council, Representative At Large Marianne Neighbors Marianne Neighbors  
Faculty Development Carol Meadows Carol Meadows Carol Meadows 
Faculty Grants and Awards Carol Meadows 

Marianne Neighbors 
Carol Meadows 
Marianne Neighbors 

TBA 

Education Technology Bill Buron Bill Buron Bettie Miller 
Graduate Curriculum Marianne Neighbors  Kathleen Barta   
Graduate Studies Kathleen Barta  

Glenda Lawson 
Kathleen Barta  
Glenda Lawson 

Kathleen Barta 

Honors Council Nan Smith-Blair* Nan Smith-Blair* Nan Smith-Blair 
Student Scholarship/Fellowship Bill Buron Bill Buron 

Rebecca Schneringer 
Teri Malm 

Undergraduate Curriculum Nan Smith-Blair Nan Smith-Blair Nan Smith-Blair 
EMSON Faculty Organization    
By-Laws and Nominations 
(Formerly By-Laws 2004-2005) 

Linnie Howard* 
 

Abby Selby* 
Carol Meadows 

Carol Meadows* 
Nan Smith-Blair 

Undergraduate Curriculum 
(Formerly Curriculum 2004-2005) 

Nan Smith-Blair* 
Kathleen Barta 
Abby Selby 

Kathleen Barta* 
Nan Smith Blair 
Rebecca Schneringer 

Kathleen Barta* 
Nan Smith-Blair 
Lisa Applewhite 
Wendy Sisson 

Technology and Faculty Development 
(Formerly Technology and Faculty Development 
2004-2005) 

 Bill Buron* 
Bettie Miller 
Teri Fox 

Carol Meadows 
Bettie Miller* 
Teri Malm 

Scholarship and Awards 
(Formerly Scholarship 2004-2005) 

Bill Buron* 
Rebecca Schneringer 

Bill Buron* 
Rebecca Schneringer 

Teri Malm* 
Wendy Sisson 

Program Assessment Glenda Lawson* 
Kathleen Barta 
Carol Meadows 

Glenda Lawson* 
Carol Meadows 
Kathleen Barta 

Teri Malm 
Glenda Lawson* 
Carol Meadows 
Bettie Miller 

Graduate Committee 
(Formerly Ad Hoc Graduate) 
 

Kathleen Barta* 
Glenda Lawson 
Marianne Neighbors 
Nan Smith-Blair 

Kathleen Barta* 
Glenda Lawson 
Marianne Neighbors 
Nan Smith-Blair 

Kathleen Barta* 
Glenda Lawson 
Marianne Neighbors 
Nan Smith-Blair 

Technology (2004-2005) Bill Buron*, Linnie Howard Discontinued Discontinued 
Faculty Development (2004-2005) Carol Meadows* Discontinued Discontinued 
Peer Review Marianne Neighbors* 

Glenda Lawson 
Carol Meadows 

Marianne Neighbors* 
Carol Meadows 

Marianne Neighbors* 
Carol Meadows 
Kathleen Barta 

Undergraduate Admissions 
(Formerly Admission and Advisement 2004-
2005) 

Abby Selby* 
Bettie Miller 
Marianne Neighbors 

Marianne Neighbors* 
Abby Selby 
Teri Malm 
Bettie Miller 

Marianne Neighbors* 
Teri Malm 
Bettie Miller 

* Denotes committee chair 
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The UA Student Handbook is available online at 

http://studentaffairs.uark.edu/Student%20Handbook.pdf.   The handbook describes opportunities 

for student participation in the governance of the university.  Students participate in UA 

decisions affecting their welfare through the Associated Student Government (ASG) and the 

Student Senate (SS).  The SS exercises general legislative powers for the students including, but 

not limited to, those powers listed in the ASG Constitution.  The SS elects representatives to the 

Campus Council and to UA committees.  The Graduate Student Handbook that is available 

online at www.uark.edu/depts/gradinfo/dean/handbook/index.html outlines all the information 

pertinent to graduate students at the university. 

 The EMSON faculty value student input in decision-making.  The EMSON FO Bylaws 

provide for student participation in EMSON governance.  For example, students were involved 

in the discussions concerning progression policies. 

 

Key Element I-E: Documents and publications are accurate.  Any references in 

promotional materials to the program’s offerings, outcomes, accreditation/approval status, 

academic calendar, admission policies, grading policies, degree completion requirements, 

tuition, and fees are accurate. 

The UA Student Handbook, Graduate Student Handbook, the EMSON Student 

Handbook, and the UA Catalogue of Studies contain information about the program’s offerings, 

outcomes, accreditation and approval status, academic calendar, admission policies, grading 

policies, degree completion requirements, tuition, and fees.   All student-related university 

policies are included in these documents and are reviewed annually by appropriate committees 

for accuracy.  Sections specifically related to the nursing program are reviewed and revised 

annually by the appropriate EMSON committees and director to reflect any changes in school policies.   
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Key Element I-F: Policies of the parent institution and the nursing programs are congruent 

with and support the mission, goals, and expected outcomes of the programs; these policies 

are fair, equitable, and published and are reviewed and revised as necessary to reflect 

ongoing improvement.  These policies include, but are not limited to, those relative to 

student recruitment, admission, and retention.  

The EMSON mission, philosophy, and goals are congruent with those of the COEHP and 

the UA and are available to our community of interest through the UA Student Handbook, 

Graduate Student Handbook, EMSON Student Handbook, and UA Catalogue of Studies.  All 

student-related university policies are in these documents and are reviewed annually by 

appropriate committees for fairness and equitability.  Sections specifically related to the nursing 

program are reviewed by the appropriate EMSON committees and director annually. 

EMSON policies related to recruitment, admission, and retention of students are 

frequently reviewed by the EMSON Undergraduate Admissions Committee (UAC) to ensure 

that they are fair and equitable as they are applied to potential and enrolled students.  In addition, 

these policies are reviewed by the UAC and EMSON director annually.  All policies related to 

the EMSON are reviewed and revised by UA legal counsel to ensure that they are fair and 

equitable before they are published.  

 

SUMMARY 

Strengths 

1)  The EMSON mission, philosophy and goals are congruent with those of the COEHP and the      

UA, and are available to the community of interest in the UA printed materials and through   

internet access (http://nurs.uark.edu/1768.htm). 

2) There is a regular and systematic review of the EMSON mission, philosophy, and goals. 

3) The EMSON bylaws provide guidelines for undergraduate and graduate student 

      representation in the program. 

4) The UA, COEHP, and EMSON rules and regulations for faculty governance support faculty 

      participation in governance activities.  

5)  Policies of the EMSON are congruent with the parent institution and are reviewed by 

     appropriate committees for fairness and equitability.  

 

6)  The EMSON Strategic Plan provided direction and facilitated achievement of program 
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     goals. 

Opportunities for Improvement 

The school will seek to: 

1)  Increase involvement of the EMSON Advisory Board with the review of the mission, 

     philosophy, goals, program outcomes, and strategic plan. 

2)  Expand faculty involvement in policy development and governance in the UA, COEHP, and         

EMSON as more full-time faculty are recruited into the program. 

Plan for Improvements 

The faculty plan to: 

1)  Invite the advisory board to actively participate in the review of the mission, philosophy, 

      goals, program outcomes, and strategic plan at the yearly meetings. 

2)  Advise new full-time faculty to participate in UA, COEHP, and EMSON committees. 
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STANDARD II 

PROGRAM QUALITY: INSTITUTIONAL COMMITMENT AND RESOU RCES 

The parent institution demonstrates ongoing commitment and support.  The institution 

makes available resources to enable the program to achieve its mission, goals and expected 

outcomes. The faculty, as a resource of the program, enables the achievement of the 

mission, goals and expected outcomes of the program.  

 

Key Element II-A:  The parent institution and progr am provide and support an 

environment that encourages faculty teaching, scholarship, service and practice in keeping 

with the mission, goals, and expected outcomes of the program.  

 The UA, the COEHP, and the EMSON support an environment that encourages faculty 

teaching, research, and service in keeping with the mission, goals, and expected outcomes of the 

nursing program.  The university employs faculty and staff; supplies fiscal and recognition 

incentives; provides organizational structure, policies, and procedures; and maintains facilities 

for the school to meet the mission, goals, and expected outcomes.  The Faculty Handbook, 

Board Policy 810.1, the Catalog of Studies, and the Graduate Student Handbook specifically 

address the role of faculty in the domains of teaching, research, and service. 

 EMSON faculty invest substantial energies into student learning.  With teaching being a 

major mission of the school, the faculty are assigned courses reflective of their education and 

experiences as shown in Table 3: Full-time Faculty Profiles.  
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  Table 3: Full-time Faculty Profiles 

Faculty Name Appt.Year Rank Institution Granting 
Degrees 

Clinical 
Expertise 

Teaching Responsibilities 

Applewhite, 
Elizabeth 

2006 Instructor University of Missouri-
Kansas City (MSN) 
Avila College (BSN) 
 

Pediatric Child and Family 

Barta, 
Kathleen  

1984 Associate  
Professor  

University of Arkansas 
(EdD) 
Boston College (MSN) 
Marquette University 
(BSN)                     

Maternal/ 
Child 
School 
Health 

Therapeutic Communications  
Care of Child and Family 
Seminar 
Graduate Research 
Graduate Teaching Practicum  
Graduate Curriculum and 
Evaluation 

Buron, Bill  2001  Instructor  University of Arkansas 
for Medical Sciences 
(PhD in progress) 
University of Missouri-
KC (MSN) 
Southwest Missouri State 
University (BSN) 

APN 
FNP 
Geriatrics  
Adult 
Health  

Medical-Surgical Nursing 
Pharmacology 
Health Assessment  

Lawson, 
Glenda 

2001 Clinical 
Associate 
Professor 

Texas Woman’s 
University (PhD) 
University of Texas 
Medical Branch  
(MSN, BSN) 
Mississippi University 
for Women (ADN) 

CNS 
Cardio- 
Vascular 
Nursing 

Clinical Nurse Specialist  
Research 
Older Adults 
Foundations of Nursing 
Medical-Surgical  

Malm, Teri 2005 Instructor University of Arkansas 
for Medical Sciences 
(MNSc) 
University of Arkansas 
(BSN) 

Nursing 
Admini-
stration 
Medical-
Surgical 

Foundation of Nursing 
Nursing Management 

Meadows, 
Carol  

1998  Instructor  University of Arkansas 
for Medical Sciences 
(MNSc) 
University of Arkansas 
(BSN) 

APN  
Adult 
Health 
Primary 
Care 
Community 
Health  
 

Pharmacology 
Health Assessment 
Community Health  

Miller, Bettie 2004 Instructor University of Phoenix 
(MSN) 
University of Arkansas 
(BSN, MS, BSE, ADN) 

Older 
Adults 
Community 
Health 
Nursing 
Informatics 
Nursing 
Mgmt 

Older Adults 
Mental Health Nursing 
Nursing Informatics 
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Neighbors, 
Marianne 

1972 Professor University of Arkansas 
(MEd, EdD) 
University of Oklahoma 
(MS) 
Mankato State University 
(BSN) 
 

Health 
Promotion 
Community 
Health 
School 
Health 

Professional Nursing 
Concepts 
Teaching and Health 
Promotion 
Health Assessment 
Community Health 

Scott, Allison 2006 Instructor University of Arkansas 
for Medical Sciences 
(BSN MNSc) 

APN  
PNP 

Child and Family 

Sisson, Wendy 2006 Instructor University of Arkansas 
for Medical Sciences 
(MNSc) 
Florida International 
University (BSN) 
Western Kentucky 
University (ASN) 

FNP 
APN 

Older Adults 
Health Assessment 

Smith-Blair, 
Nan 

1994 Assistant 
Professor 

University of Kansas 
(PhD) 
Northwestern State 
University (MSN) 
Texas Christian 
University (BSN) 
 

Physiologic 
Nursing 
Critical 
Care 
(Neonatal, 
Pediatric, 
and Adult) 

Pathophysiology 
Critical Care 
Research 

 
 

 Currently, there are 12 full-time and 16 part-time faculty members in the EMSON.  

There has been one unfilled tenure track position for the last two years; the search process has 

been unsuccessful in attracting a viable candidate.  The number of full-time faculty has increased 

from 10 to 12 over the past three years as student enrollment has climbed.  From 2003-2006, 

more part-time faculty were hired to assist the school in the teaching mission.  Seven faculty 

have earned terminal degrees and three faculty are currently enrolled in doctoral studies.  Student 

enrollment in the upper division BSN has increased 145% in the last four years, and the MSN 

program was initiated in Fall 2005 with eleven students admitted. This enrollment growth has 

resulted in a need for additional faculty. The full-time faculty professorial categories and student 

enrollment for 2003-2006 appear in Table 4: Full-time Faculty Complement During the Fall 

Semesters 2003-2006 and Table 5: Student Enrollment During the Fall Semesters 2003-2006.   
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   Table 4: Full-time Faculty Complement During the Fall Semesters 2003-2006  

2003 2004 2005 2006 Category 
Full-Time Full-Time Full-Time Full-Time 

Professor   2   2   2   2 

Associate 
Professor 

  2   2   2   1 

Tenure-Track 
and Tenured 

 

Assistant 
Professor 

  1   1   1   1 

Non-Tenure 
Track 

Instructor   5   6   6   7 

 Clinical 
Associate 

     1 

TOTAL  10 11 11 12 

 

 

   Table 5: Student Enrollment During the Fall Semesters 2003-2006 

Year Baccalaureate Master TOTAL 

2003   92   0   92 

2004 119   0 119 

2005 186 11 197 

2006 225   8 233 
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The UA supports excellence in teaching and provides university-wide support for 

teaching enhancement.  The Wally Cordes Teaching and Faculty Support Center (TFSC),  a 

university teaching resource, publishes Teaching Tips Newsletter each semester, provides a 

faculty mentorship program, identifies master teachers who are available as resources for faculty, 

offers new faculty monthly mentorship meetings, conducts a teaching camp every summer, and 

provides individualized faculty development monies to support teaching.  In addition, TFSC 

provides individual syllabus reviews, critiques teaching delivery, and provides test development 

and evaluation consultations upon request.  The TFSC also provides a reference library to 

support faculty teaching.  Furthermore, the Teaching and Faculty Support Center sponsors four-

day teaching camps and provides $400 stipends for faculty development.  During the past three 

years, eight nursing faculty have attended the camp.  TESC information may be found at 

http://www.uark.edu/misc/tfscinfo/. 

 The Office of First Year Experience provides resources and monies to support faculty 

teaching.  Faculty members who participate in First Year Experience (FYE) are given access to 

teaching excellence resources, student assistance programs, and information about the most 

commonly used student services.  In addition, participating faculty receive $1,250 in faculty 

development monies or additional salary to enhance future teaching goals.  Information may be 

found at http://fye.uark.edu/. 

 The UA annually funds the Baum Teaching Award to promote teaching excellence.  A 

university-wide peer review panel selects the recipient.  Additional funds for teaching 

enhancement are available through Baum Teaching Grants and general teaching enhancement 

grants.  Three nursing faculty have received Baum Teaching Grants.    

The COEHP supports the EMSON mission through services provided to faculty as well 

as to nursing students from the Office of Research, Boyer Center for Student Advising, and the 

Office of Student Services and Undergraduate Studies.  As a part of the COEHP, nursing faculty 

members have unique opportunities for teaching enhancement through consultations and 

collaboration with curriculum and instruction experts in the college. 

 The EMSON encourages faculty teaching, scholarship, and service through fiscal sources 

and organizational structure.  The Mann endowment funds support faculty development, 

attendance at professional meetings, service on regional or national committees and boards, 

research, and special projects.  The director disburses the funds; however, faculty make 

recommendations on the Mann endowment expenditure account.  The COEHP and the Graduate 
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School also support faculty scholarship.  For example, supplemental support is available for 

faculty travel to conferences, research presentations, and keynote speaker presentations held at 

the school.  In partnership with the UA Pat Walker Health Center, the EMSON is a continuing 

education provider for the Arkansas Nurses Association and American Nurses Association.  This 

relationship enables the school to support faculty development through continuing education 

opportunities.   

The EMSON Faculty Development and Technology Committee, a standing committee, 

provides support for faculty development.  This committee conducts faculty development 

sessions to assist faculty with teaching, scholarship, and service.  The committee considers 

faculty requests and departmental needs when topics are selected for the faculty development 

sessions.   In addition, the committee allocates external funding for faculty conference 

registration.    

 The UA and COEHP support faculty research and scholarly activities through several 

avenues.  Time for research is allocated to each tenured and tenure-track faculty member through 

the yearly work assignment.  Workload percentages vary based on negotiations between the 

director and the faculty member.  The UA also supports faculty research through the Office of 

Research and Sponsored Programs (RSSP).  This office provides staff support for grant 

submissions and contract negotiations, and funds some travel to allow faculty to meet with 

representatives from potential funding agencies.  In addition, the College provides grant and 

contract assistance through the Office of Research.  The college director of research serves as 

liaison with RSSP, assisting faculty in identifying grant resources, developing proposals, and 

managing grants throughout the award period.  Research and project grants are monitored 

through RSSP and assistance is provided for project budget reconciliation.  If special projects 

involve private funding sources, the Office of University Development may also provide 

assistance and guidance to locate appropriate donors or to assist with proposal development and 

submission.  Indirect costs received for funded projects awarded to the EMSON are shared 

among the university, the college and the school:  the UA retains 60% of the indirect costs from 

externally funded projects; the COEHP receives 20%: and the EMSON receives 20%.  In the 

school, the primary investigator receives all the indirect cost monies. When faculty receive 

external funding that pays for salaries, teaching assignments are reduced.  For example, a faculty 

received NIH/NINR funding and a part-time faculty was hired to teach one of the researcher’s 

courses.   
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Additional faculty research support is available to faculty mentoring honor students.  

When students plan their thesis, the proposal is submitted to the Arkansas Department of Higher 

Education Student Undergraduate Research Fellowship (SURF) or the UA Honor College for 

funding.  During the last three years, nursing honor students have been funded by one of the 

institutions.  Consequently, faculty mentors working with the students receive a minimum of 

$1,000 to support their program of research.  Since 2003, seven EMSON faculty (one SURF and 

six Honors) received this funding. 

The COEHP supports faculty scholarship with supplements to newly appointed faculty.  

Typically, for the last ten years, each newly appointed tenured or tenure-track faculty member 

received $5,000 from the Graduate School in start-up funds and a $1,000 research incentive grant 

from the college.  The instructor’s primary roles are teaching and service; therefore, there is no 

expectation for scholarly productivity from instructors.  The school does provide flexible 

scheduling for instructors to enroll in doctoral programs.    

The EMSON contributes personnel and financial support for faculty scholarship, 

including student workers and staff to assist faculty with clerical work, data collection and input, 

and other research activities.  In addition, the school supports faculty with statistical software 

packages, office space, files, and other financial resources.  The EMSON co-sponsors the Sigma 

Theta Tau International, Pi Theta Chapter, Annual Research Conference in Northwest Arkansas, 

paying the cost of copying, mailings, supplies, faculty registration, and the keynote speaker’s 

travel expenses as well as the registration fees for student volunteers who work in the nursing 

skills lab.  The school’s sponsorship support has exceeded $3,000 the past two years.   

Faculty service workloads vary and are based on negotiations between the director and 

the faculty member.  All academic professorial ranks have a service expectation.  There are 

many service opportunities at the school, college, and university levels for committee 

involvement as shown in Table 2: Nursing Faculty Participation in UA, COEHP and EMSON 

Committees.  The school supports internal and external professional organization membership 

and participation.  Internal opportunities include the Student Nurse Association (SNA) and Pi 

Theta Honor Society Chapter and external opportunities include membership to the NACNS and 

the National League for Nursing. 

 At this time, the school has no faculty practice model.  Faculty members may practice 

and retain compensation outside faculty workload responsibilities.  The Faculty Handbook, 

Academic Policy 1450.10, describes procedures for disclosure and potential conflict of interest.   
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Key Element II-B: Fiscal and physical resources are sufficient to enable the program to 

fulfill its mission, goals, and expected outcomes.  These resources are reviewed, revised, and 

improved as needed.  

Fiscal Resources:   

 The EMSON revenues come from three primary sources: state appropriations, college 

allocations to the school for teaching and laboratory enhancement funds (TELE), and private 

(non-state) resources  

 The EMSON faculty have input into the budget development process through the annual 

nursing strategic planning process and through FO as well as through other committees.  Faculty 

provide recommendations for the purchase of equipment and materials to support instruction 

through several mechanisms.  The Technology and Faculty Development Committee collects 

requests for instruction technology and equipment.  Faculty provide rationale for each request 

and the committee prioritizes the list.  The prioritized list is forwarded to the director for 

purchasing using TELE monies.   

The school’s budget is reviewed annually and adjustments are made through negotiations 

with the dean.  The director negotiates both the general budget and teaching and laboratory 

enhancement funds allocations during budget meetings.  Requests for new faculty lines occur at 

the beginning of the fiscal year and are consistent with the EMSON’s mission, goals/objectives, 

and student enrollment.  The director presents the school’s budget to the COEHP dean.  The dean 

presents the COEHP budget to the Vice Chancellor of Academic Affairs (VCAA) and engages in 

budget negotiations, along with other UA deans.  The VCAA submits the final budget for 

academic programs to the chancellor.  The chancellor presents the university budget to the 

president of the university system.  The school’s fiscal year funding for 2003-2007 is depicted in 

Table 6. 
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Table 6: EMSON Fiscal Year Funding 2003-2007 

Fiscal Year State Appropriation   Private Yearly TOTAL 

  2003          727,963    150,651      878,614 

  2004          862,010    172,837   1,034,847 

  2005       1,029,372    266,933   1,296,305 

  2006       1,015,224    470,058   1,485,282 

  2007       1,115,997   On going   On going 

 

 As a state institution, the UA receives state funding through the yearly appropriations 

process of the Arkansas State Legislature.  The UA allocates funds for personnel, fringe benefits, 

and maintenance/operating costs.  The maintenance/operating budget also covers general 

operational expenses such as production of course materials, office supplies, faculty travel, 

personnel development, and the purchase and maintenance of office equipment as shown in 

Table 7.  The EMSON annual appropriations have increased from $713,963 for FYE 2003 to 

$1,115,997 in FYE 2007.  This is a 36% increase since 2003. 

 

Table 7: EMSON State Budget for Fiscal Years 2003-2007 

Budget Major Categories FY 2003 
 

FY 2004 
 

FY 2005  
 
 

FY 2006  
  

FY 2007 
 

Classified    40,145    41,285      42,429      40,971      40,444 Personnel 

Non-Classified   522,123  630,462    746,922    751,041    858,706 

SUBTOTAL   Personnel   562,268  671,747    789,351    792,012    899,150 

Fringe Benefits  129,522  153,341    188,428    183,082    187,254 
Maintenance    22,173    22,173      28,593      29,593      29,593 

TOTAL ALLOCATED  713,963  847,261 1,006,372 1,004,687 1,115,997 
 

The school also successfully received enrollment growth monies to fund the expansion of 

the teaching mission.  The university developed a two percent internal reallocation to encourage 

academic programs to increase enrollment.  The school submitted proposals every year since 

2003.  The outcome of this effort was more monies to hire more part-time faculty.  The hourly 

wages budget increased from $0 in FY 2005, to $48,000 in FY 2006, and to $225,000 in FY 

2007.   
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Another fiscal resource to the school is Teaching and Laboratory Enhancement (TELE) 

monies.  This fund is a separate budget category derived from student fees.  TELE funds are 

restricted for the purchase and maintenance of classroom/lab equipment and supplies used to 

enhance student-learning activities.  EMSON TELE funds are designated for the purchase of 

classroom computers, audio-visual and other instructional equipment, and student resource 

materials.  TELE fund disbursements are shown in Table 8.  It should be noted that in FY 2006, 

there was a $12,463 drop in the EMSOM allocation from the previous year.  However, during 

that period, the COEHP furnished the nursing classrooms with SMART technologies to enhance 

teaching.  The cost of technology improvements for the two rooms exceeded $100,000.   

 
 Table 8: Teaching and Laboratory Enhancement Funds Allocations 
  to the EMSON for Fiscal Years 2003-2006 

Source Fiscal Year  
2003 

Fiscal Year  
2004 

Fiscal Year  
2005 

Fiscal Year  
2006 

Amount    14,000   14,749   23,000   10,537 

 

Nursing faculty represent the EMSON on the COEHP Educational Technology 

Committee.  This committee makes technology budget recommendations to the dean.  The 

COEHP invests in technology to support students and faculty.  For example, in 2005, 14 Dell 

GX 670 computers were purchased and installed in the EMSON student computer lab.  The 

college’s investment was substantial; however, the current computer lab is not sufficient to 

support EMSON’s growing student enrollment.  For example, large scale testing cannot occur in 

the current lab.  In 2006, the college purchased and installed four network printers for EMSON 

student and faculty use and all monitors were changed to flat screens.  Overall, the school and 

college have made significant investment in technology to enhance instruction. 

Private gifts and endowments provide additional funds for program enhancements and 

initiatives that support the school’s fulfillment of its mission, goals, and outcomes as shown in 

Table 9.  The Mann endowment supplements the director’s salary, personnel development, 

faculty travel, and office renovations.  Another source of monies is private funding from 

Washington Regional Medical Center (WRMC).   These monies contributed to the school’s goal 

of BSN student enrollment growth.  Specifically, WRMC funds assisted the school in hiring 

additional faculty.  In 2005, the school was able to admit 30 additional BSN students with the 



 25 

funding.  Other private sources benefiting the school are the university-wide capital campaign 

and the COEHP development work.  These efforts have assisted the school to secure student aid.  

Student scholarship endowments have increased from $449,811 in FY 2003 to $956,298 in FY 

2006.  Consequently, more monies were distributed to student scholarships.  The development of 

private support has become an important component for continued accomplishment of the 

school’s mission, goals, and outcomes. 

 

Table 9: Private Support for Fiscal Years 2003-2006 

Source Fiscal Year  
2003 
 

Fiscal Year  
2004 
 

Fiscal Year  
2005 

Fiscal Year  
2006 
 

Fiscal Year 
2007 

Mann 
Endowment 
Expenditure 

  108,394   127,717   125,462     60,256    To be 
determined 

WRMC      125,000   100,000 

Scholarships     29,000     40,120     74,130     78,737    To be 
determined 

Sponsored 
Research  

    13,257       5,000     67,000    206,065    To be 
determined 

TOTAL   150,651    172,837   266,592    470,058    To be 
determined 

 

 Another external channel of funding is the Northwest Arkansas Nursing Education 

Consortium (NEC) partnership.  The EMSON initiated meetings of the nursing education 

programs in Northwest Arkansas to discuss ways of streamlining the articulation of students 

between various educational levels.  The school is a leader and an active partner in the NEC.  

From the initial meeting, the consortium developed a mission statement, “to provide nursing 

education to meet the evolving healthcare workforce needs of Northwest Arkansas”.  A major 

goal of the NEC is to enhance the EMSON efficiency by sharing a single facility at a site yet to 

be determined.  In 2003, the five nursing programs through the consortium sought external 

funding.  A proposal entitled “Nursing Education Excellence Project” was funded.  The proposal 

is to plan an innovative nursing education model for NWA.  Starting in 2003, multiple 

contributors have given monies.  Monies were received from the following private foundations: 

Willard and Pat Walker Charitable Foundation, Windgate Charitable Foundation, Northwest 

Medical Center-Washington County Auxiliary, Washington Regional Foundation, Harvey & 
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Bernice Jones Community Fund, Tyson Foods Inc., and the Schmieding Foundation.  The 

consortium has an ongoing strong relationship with community stakeholders and is presently 

working closely with the local Hispanic community to increasingly attract culturally diverse 

students in the nursing profession.  Since 2004, NEC received $901,500 for bilingual students  to 

attend nursing programs and to prepare for entry into nursing schools.  To date, seven EMSON 

students have received scholarships.  The NEC also received $90,500 for special projects such as 

clinical scheduling data base and web information system.   More information about the NEC 

can be found at www.nwansged.org.   

 The EMSON faculty salaries for doctoral prepared faculty are lower than AACN 

published salaries.  In academic year 2006-2007, there are six EMSON instructors (master’s 

educated) with a mean salary of $46,614.  AACN 2005-2006 Salaries of Instructional and 

Administrative Nursing Faculty data revealed salaries of $45,917 to $47,484 for full-time non-

tenure track faculty, teaching undergraduate students, and employed in Southern region located 

universities.  The school employs one tenure-track assistant professor with a doctorate degree at 

a salary of $52,793.  AACN data revealed salaries of $58,041 to $59,238 for this group of 

educators (full-time tenure-track, teaching both graduate and undergraduate students, and 

employed in Southern located universities).  The EMSON has one tenured associate professor 

with a doctorate degree with a salary of $67,359.  AACN data revealed salaries of $67,600 to 

$68,899 for this group of professors (full-time tenure-track, teaching both graduate and 

undergraduate students, and employed in Southern located university).  The EMSON has one 

professor with a doctorate degree and a salary of $78,396.  AACN data revealed salaries of 

$82,917 to $86,340 for this group of professors (full-time tenured, teaching both graduate and 

undergraduate students, and employed in Southern located university).  Based on the AACN 

salary norms, EMSON assistant and full professors have the widest salary discrepancies.  The 

EMSON assistant professor’s salary is $5,248 to $6,445 below the AACN mean and the EMSON 

professor’s salary is $4,521 to $7,944 below the AACN mean.  

 

Physical Facilities:    

 The EMSON primary space is Ozark Hall, an historical building. The building is 

centrally located on campus and provides easy access to university and college resources.  The 

6,303 square feet of physical space includes two classrooms, a smaller classroom for small-group 

meetings, two skills laboratories, and a student computer laboratory with 14 computers, and a 
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small student lounge.  The allocated space has not changed as student enrollment has increased.  

The classrooms and skills laboratories have installed computer and audio-visual equipment; the 

other areas can be equipped with a portable laptop and audio-visual equipment when needed.  

The student lounge is available for student gathering and also serves as the SNA office.  

Temperature control in Ozark Hall can be sporadic because of the dated heating and cooling 

system.  Additional classroom space is utilized in the COEHP Graduate Education Building.  All 

large BSN classes are held in the Graduate Education Building auditorium, equipped with 

SMART classroom technologies.  The Office of the Associate Dean of Academic Affairs assigns 

additional instructional space through a centralized class scheduling process utilizing Integrated 

Student Information System (ISIS) software.  

 Each full-time faculty member occupies a private office furnished with appropriate 

equipment such as a desk, chairs, file cabinets, computer, telephone, and networked access to a 

printer, electronic mail, and the internet.  A fax machine and a scanner are available in the 

school’s administrative suite.  A Pearson test scanner and two copiers are provided for faculty 

use.  Three rooms provide storage space for lab equipment and supplies, office supplies, and 

archived records.  The director and two secretaries occupy three adjacent offices in the 

department’s administrative suite.  Each staff person has a computer with internet and e-mail 

service, telephone, and printer.  

Some skills laboratory equipment such as beds, IV pumps, and mannequins are dated.  

New technologies are being implemented in the patient care environment that are not represented 

in the skills laboratories.  For example, electronic patient records, electronic medication 

administration systems, the state of the art patient monitoring devices, and the newest simulated 

patients are not available to students.   

 Clinical facilities provide adequate learning opportunities for students and the EMSON 

uses many acute care facilities, long-term care facilities, the health department, health clinics, 

local schools, and industry for student clinical experiences.  EMSON maintains affiliation 

agreements with approximately 80 agencies in the area, and the files of the agreements are in the 

administrative office.  Students and faculty evaluate clinical placements each semester as part of 

the clinical course evaluations and reports.  The faculty also complete evaluations of the clinical 

facilities annually.  The EMSON Undergraduate Curriculum Committee reviews these 

evaluations to assure that appropriate clinical teaching/learning opportunities are maintained.  
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Key Element II-C: Academic support services are sufficient to ensure quality and are 

evaluated on a regular basis to meet program and student needs. 

 The UA and COEHP provide a wealth of academic support to meet the needs of EMSON 

faculty and students.  The major university services include the library, health center, counseling 

and psychological services, scholarships, FYE, disabilities accommodations, testing services, 

career development resources, multicultural student center, writing center, non-traditional and 

commuter students programs, enhanced learning center, student mediation services, student 

involvement and leadership programs, and computing center.  The COEHP also offers 

advisement, scholarships, interactive media, and research services.  Furthermore, the Honors 

College provides special academic services that the honors nursing students utilize. 

 

University Academic Support Services: 

  The UA Libraries - Mullins Library (main), Young Law Library, Chemistry Library, 

Physics Library, and Fine Arts Library (Art & Architecture) provide support for the research, 

teaching, and study needs of the university community.  Mullins Library, centrally located 

between the EMSON and the Arkansas Union, houses the nursing collection and provides 

service for students, staff, and faculty of the EMSON.   As a result of EMSON’s student 

enrollment growth and the start of the graduate program, the library created a new life science 

librarian position with responsibilities for collection development and reference services 

specifically for nursing.  Nursing resources provided by the library are available in a variety of 

formats including electronic, print, microfiche, and multimedia.  Electronic databases and full-

text journals can be accessed from remote locations by clicking on the “Libraries” link on the 

UA home page (http://www.uark.edu) or directly by going to the Libraries’ home page 

(http://libinfo.uark.edu).  Library services include self-check and computerized checkout and 

renewal, electronic course reserves, virtual reference, document delivery, research consultations, 

and tailored library instruction for groups and classes.  Standard reference resources and 

monographs are kept current.  The University Libraries have an expanding selection of electronic 

and full-text resources that include CINAHL/PRE-CINAHL, MEDLINE, PsycInfo, Web of 

Science, Cochrane Library, Ebsco Health Source Nursing Academic, World Views on Evidence-

Based Nursing (formerly Online Journal of Knowledge Synthesis in Nursing) and InfoTrac 

Health Reference Center Academic.   Membership in the Greater Western Library Alliance and 

ArkLink (a statewide consortium of academic libraries) improves access to materials not owned 
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by the libraries through reciprocal borrowing and cooperative purchasing of databases.  The 

EMSON is assigned a reference librarian to assist with collection development, instruction, and 

reference services.  In addition to the University Libraries, there are four allied health libraries 

located in local hospitals including the Areas Health Education Center Library affiliated with the 

medical science campus in Little Rock.  The EMSON is a member of the Northwest Arkansas 

Shared Library, which offers a modest selection of texts, journals, and videotapes for faculty and 

student use. 

 UA Computing Services provide computing and network facilities and services in 

support of instruction, research and administration of the students, faculty, and staff.  There are 

six general access labs across campus.  There is also the MultiMedia Resource Center that 

focuses on education and training and provides faculty, students, and staff access to computers 

with a variety of multimedia, editing, authoring, mastering, and publishing applications on 

Macintosh, Windows, and Unix platforms.  Software and applicable hardware are available for 

audio and video capture, image scanning and manipulation, web design, and CD-RW creation. 

Wireless laptops are available for checkout for students at the Mullins circulation desk with 

Microsoft Office Suite and wireless access to the campus network.  The Research Data Center 

assists faculty, staff, and researchers with designing surveys, analyzing data, and solving 

technical problems and is affiliated with the Inter-University Consortium for Political and Social 

Research (ICPSR) that houses the largest collection of social sciences data in the world. 

Computing Services offers internet-based video conferencing utilizing Tandberg and Polycom 

teleconferencing appliances.  More information of the services may be found at 

http://compserv.uark.edu/. 

 The Pat Walker Health Center provides medical, mental health care, and health 

promotion and education resources for students, spouses of students, and employees of the 

university.  Services include general outpatient care, immunizations, x-rays, sports medicine, and 

women’s health.  A team of physicians, nurse practitioners, registered nurses, licensed practical 

nurses, health educators, and pharmacists provide the services.  Information may be found at 

http://health.uark.edu. 

 Counseling and Psychological Services (CAPS) provides mental health and emotional 

support services.  Services include stress management, study skills programs, intervention for 

test anxiety, general mental health counseling, substance abuse prevention, rape crisis 

counseling, and crisis intervention services.  There is an employee assistance program providing 
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confidential counseling and management consultation for employees experiencing personal 

distress.  A staff of psychiatrists, psychologists, counselors, and psychiatric social workers 

provides these services.  Information may be found at 

http://www.uark.edu/depts/healinfo/CAPS/services.htm. 

 The Scholarship Office provides a vast array of scholarships available to students. 

Applications and information may be found at http://scholarships.uark.edu. 

First year experience (FYE) is a university wide program that offers various support 

services to both students and faculty.  Its primary goal is to engage students in university life so 

they will retain and graduate from the university.  More information about the services may be 

found at http://fye.uark.edu/.  FYE/TYE (Transfer Year Experience) offers one-hour seminar 

classes in the fall semesters; students meet weekly with faculty in their majors and a variety of 

topics are covered.   

The Center for Students with Disabilities plays an important role in providing equal 

opportunity for students with disabilities and serves as a liaison between administrators, faculty, 

and students.  Information about the services may be found at http://www.uark.edu/ua/csd. 

 Testing Services administers national tests, including the ACT, the Graduate Records 

Exam, the Medical School Admissions Test, CLEP exams, TOEFL, and math placement tests.  

In addition, this department administers the nurse competency exams for EMSON.  More 

information about the services may be found at http://www.uark.edu/testing/. 

 The Career Development Center offers comprehensive career development programs. 

The center provides individual and group advising sessions, a one-credit career decision-making 

course, and workshops on interviewing and job search techniques.  Information about the 

services may be found at http://career.uark.edu/. 

 Multicultural Student Services provides counseling, assistance, and referral information 

to minority students.  The office also conducts special events and provides liaison services 

between the UA and academic units.  There is a Diversity Task Force whose mission is to 

enhance diversity on campus.  More information about the services may be found at 

http://multicultural.uark.edu/.     

The Quality Writing Center focuses on one-to-one tutoring of students who want 

consultation about writing projects (such as freshman essays, theses, and dissertations) and 

assists faculty in planning and evaluating writing.  More information about the services may be 

found at http://www3.uark.edu/qwct/index.asp. 
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 The Student Enhanced Learning Center is a campus-wide academic support service for 

all UA students.  Services include tutoring, academic success workshops, academic consultation, 

and supplemental instruction.  All services are free and more information about the services may 

be found at http://elc.uark.edu.  Student Support Services, located in the Enhanced Learning 

Center, provides services for students with GPA of 3.0 or lower or an ACT score of 27 or below; 

they also provide tutoring and writing resources.  More information may be found at 

www.uark.edu/sss. 

The Office of Student Mediation provides informal, timely, impartial, and confidential 

conflict resolution to students and the campus community.  The goal is to foster a culture of 

community, ensure safe and open dialogue, and encourage cooperative problem resolution on 

campus.  More information about the services may be found at http://www.uark.edu/ua/ombuds/. 

 The Office of Non-traditional and Commuter Students provides information and referrals 

to campus and community resources.  More information about the services may be found at 

http://www.uark.edu/admin/onts/. 

 The Office for Student Involvement and Leadership includes registered student 

organizations, leadership development, and community service. The EMSON Student Nursing 

Association participates in this university service.  More information may be found at 

http://www.uark.edu/ua/involve/rso.html. 

 

College of Education and Health Professions: 

  The Boyer Center provides students with accurate and efficient advising.  The center 

provides a broad range of services to assist students as they progress from admission to 

graduation.  Activities include orientation of new students, academic advisement of pre-nursing 

students, program modification, and degree audits.  In addition, the center coordinates 

departments/EMSON with FYE program.  They orientate faculty and evaluate student program 

satisfaction.  More information about the services may be found at 

http://boyer.uark.edu/index.htm. 

 The COEHP coordinates the scholarship distribution for students in each individual 

department and the EMSON.  There are numerous scholarships in varying amounts of monies.  

The college distributed $324,745 for award year 2004-2005 and $350,625 for award year 2005-

2006.  Recipient selection is criteria based.  More information about the services may be found at 

http://coehp.uark.edu/2101.htm. 
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 Interactive Media Services provides technology support to faculty in the COEHP.  The 

COEHP has two distant education classrooms and research computer labs with SPSS, SAS, and 

qualitative software.  More information about the media services may be found at 

http://coehptech.uark.edu/index.htm. 

 The mission of COEHP Research Services is to enlarge and support research and 

outreach; engage faculty and students in collaborative research activity and program 

development; and provide proposal and award services with the goal of increasing the research 

and outreach program funding awarded to COEHP.  More information about the services may be 

found at http://coehp.uark.edu/2303.htm 

 

Honors College:  

The Walton Family Charitable Support Foundation helped create the Honors College by 

donating $200 million.  This generous gift also funded the UA Honors College fellowships, 

established special study abroad, initiated undergraduate research opportunities, and supported 

outstanding faculty in their research and honors teaching efforts.  The UA Honors College serves 

all undergraduate majors.  Honors students enjoy small classes, priority registration, special 

housing, increased interaction with faculty, and enhanced opportunities for hands-on research.  

Within the Honor’s College, the Scholarship Office and the Office of Post-Graduate Fellowships 

provide additional services.  The Honor’s College serves as an umbrella for the university's six 

college-based honors programs.  When honors eligible students enroll in the university, they are 

invited to join the honors program in the college where their major resides.  The same applies to 

students who become honors eligible after enrolling. Top faculty teach honors courses from all 

departments and colleges.  The Honors College serves as a clearing house and coordinating body 

for the six honors programs and provides support to departments to staff core honors courses and 

develop cross-disciplinary courses, research, and service opportunities.  More information may 

be found at http://honorscollege.uark.edu/index.php/home/default. 

Evaluation of Academic Support Services 

The EMSON assesses the students and faculty for their satisfaction with academic 

support services.  The student data was collected by using a survey administered every two 

years.  Students’ mean scores on a 1-5 point scale were equal to or higher than 3 on all items 

except for the 2004 classroom and computer lab satisfaction.  The students’ overall mean 

satisfaction was 3.8.  Faculty mean scores were equal or higher than 3 on all items except for the 
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individual items of skills laboratory, computer lab, and student lounge. The faculty’s overall 

mean was 3.8.   The expected outcome was achieved with the grand means above 3.   The 

summarized results are shown in Appendix II-C: Student/Faculty Satisfaction with Academic 

Support Services. 

 

Key Element II-D: The chief nursing administrator is academically and experientially 

qualified and is vested with the authority required to accomplish the mission, goals, and 

expected outcomes.  The chief nurse administrator provides effective leadership to the 

nursing unit in achieving its mission, goals, and expected outcomes.  

 Dr. Tom Kippenbrock began his tenure at the EMSON in July 2003.  As his curriculum 

vita suggests, he is well qualified for the chief nurse academic role.  His degrees include 

Bachelor of Science in Nursing from Indiana State University, Master of Science in Nursing 

from Indiana University, and Doctorate of Education from Indiana University in higher 

education administration with nursing as the minor.  In 1979, he began his higher education 

teaching experience at Indiana University. 

 In addition to his education credentials and teaching experiences, Dr. Kippenbrock has 

extensive academic nursing administration.  In 1998, he began his administration experiences at 

Indiana University School of Nursing, Department of Nursing Administration/Teacher 

Education, as an assistant department chair.  Other administrative positions held include assistant 

dean at University of Nebraska Medical Center College of Nursing, associate dean for academic 

programs at University of San Francisco School of Nursing, and department chair at Arkansas 

State University Department of Nursing. 

 The director has many scholarly nursing publications including 17 manuscripts published 

in nationally circulated nursing journals or newsletters.  Additionally, he was the sole author or 

contributing author to six book chapters.  He also delivered multiple papers at national and 

international conferences.  Furthermore, he received multiple awards as well as grants for 

scholarly proposals.  

 Dr. Kippenbrock holds membership in several professional organizations and serves in 

both elected and appointed positions within these organizations.  He served as a program 

evaluator for the NLN, chaired the Arkansas Nurse Administrators of Nursing Education 

Programs Council of Baccalaureate and Higher Degree Programs, and currently is president of 

Northwest Arkansas Consortium for Nursing Education. 
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 The EMSON director reports to the dean of the COEHP and serves on its Administrative 

Council, which meets monthly to discuss academic and budgetary issues.  The director’s job 

description and the school organizational chart can be found in the resource room.   Dr. 

Kippenbrock is the presiding officer at the EMSON FO and is the ex-officio member of each 

school committee as stated in the EMSON FO bylaws.   

 

Key Element II-E: Faculty members are academically and experientially qualified and 

sufficient in number to accomplish the mission, goals and expected outcomes of the 

program.  

 EMSON faculty are academically and experientially qualified.  They teach in their area 

of educational preparation and experience as shown in Table 3: Full-time Faculty Profiles.  Four 

full-time faculty members hold doctoral degrees, excluding the administrator.  Two hourly 

instructors hold doctoral degrees.  Two full-time instructors are progressing in doctoral programs 

and one part-time faculty is pursuing a terminal degree.  The school selects full-time faculty with 

graduate degrees.  Faculty teaching in the BSN program must hold a master’s degree in nursing 

or higher and faculty teaching masters courses must possess graduate faculty status.  A wide 

variety of nursing practice and educational specialties are represented in the EMSON faculty.  

There is a sufficient number of faculty to accomplish the mission, goals and expected outcomes 

of the program; however, the number of full-time faculty has remained fairly constant over the 

past three years even though student enrollment has climbed.  In clinical settings, faculty to 

student ratios are maintained at no greater than 1:10 for the BSN program and 1:12 for the MSN 

program.  In BSN laboratory courses, the faculty to student ratio is 1:20-25.  When bachelor-

educated instructors are teaching, faculty members with a higher educational level serve as a 

clinical coordinator for the instructors.  All prospective faculty seeking positions are evaluated 

for their educational preparation, expertise, and experience before being hired.  
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 Key Element II-F:  The faculty roles in teaching, scholarship, service, and practice are 

identified clearly and are congruent with the mission, goals, and expected outcomes of the 

program. 

 Faculty roles in teaching, scholarship, service, and practice are clearly identified in the 

Faculty Handbook and in the EMSON Personnel Document.  EMSON faculty roles are also 

specified in the Yearly Work Assignment form and include assignments for teaching, advising, 

research, and service.  Faculty evaluations are based on performance in teaching, 

research/scholarship, advising, and service, and a composite merit score is derived according to 

the time allocated for each role on the evaluation form.  

 Faculty members negotiate their work assignment with the director, based upon expertise, 

professional goals, program needs, and funding sources.  Annually, a faculty member submits a 

Faculty Annual Evaluation Information Sheet to describe his/her activities relative to teaching, 

research, and service.  At the school level, the evaluation process occurs in three components:  

the faculty self-evaluation, the Peer Review Committee’s review, and the director’s review.  

Documents reviewed include the faculty member’s yearly work assignment, the faculty’s annual 

evaluation information sheet, and self-evaluation rating of the faculty member’s performance 

according to criteria outlined in the Personnel Document.  Evaluation and feedback in the areas 

of teaching, advising, research, and service are provided to faculty members through the annual 

review.  In addition to annual reviews, tenure-track faculty can request a third-year pre-tenure 

review.  Tenured faculty participate in a post-tenure review to assure continued development and 

quality performance.  When a post-tenure faculty member needs assistance, the director works 

with the faculty to improve performance.  In addition, a referral to the TFSC can occur for 

consultation and a plan for improved performance.  

 

SUMMARY  

Strengths 

1)  The UA, COEHP, and the EMSON provide a rich environment and resources to support     

     faculty in meeting the EMSON mission, goals, and program outcomes. 

2)  The EMSON has access to a wide array of university and college resources. 

3)  The faculty is highly qualified and productive in meeting the mission, goals, and program  

     outcomes. 

4)  The school’s resources include public, private, and endowed funding. 



 36 

5)  The classrooms are sufficiently equipped with teaching/learning resources.   

Opportunities for Improvement 

1)  Faculty salaries need to be competitive with peer institutions to retain and recruit qualified        

faculty.  

2)  The operational/maintenance funding needs to be increased to meet needs of the enrollment  

      growth. 

3)  The skills laboratories need to be upgraded to mirror clinical practice.  

4)  The school needs to continue to encourage more faculty to earn a doctoral degree through                        

incentives such as altering class schedules and workload assignments to accommodate class     

attendance. 

5)  The student computer lab capacity needs to be expanded to support enrollment growth. 

6)  The school needs to employ more full-time faculty and consequently improve the ratio of  

      hourly to full-time faculty. 

7)  Faculty practice opportunities need to be structured. 

Plan for Improvements  

The faculty plan to: 

1)  Annually monitor and report nursing faculty salaries benchmark data to the dean. 

2)  Continue to submit proposals for supplemental support to complement maintenance funds.  

3)  Work with the dean and development officer to secure additional private support through         

gifts and endowments. 

4)  Work with the dean to reallocate TELE monies and to establish clinical lab fees to improve       

laboratory equipment and support part-time clinical faculty positions. 

5)  Request market adjustment to faculty salaries to reflect current AACN data. 

6)  Continue to work through the Nursing Education Consortium to secure a site for a new skills    

laboratory. 

7)  Make requests for increase research allocations for newly appointed tenured or tenure-track 

faculty. 
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STANDARD III 

PROGRAM QUALITY:  CURRICULUM AND TEACHING-LEARNING PRACTICES 

The curriculum is developed in accordance with the mission, goals, and expected outcomes 

of the program and reflects professional nursing standards and guidelines and the needs 

and expectations of the community of interest. There is congruence between teaching-

learning experiences and expected outcomes. The environment for teaching, learning, and 

evaluation of student performance fosters achievement of the expected outcomes. 

 

Key Element III-A: The curriculum is developed, implemented, and revised to reflect clear 

statements of expected student learning outcomes that are consistent with professional 

nursing standards and guidelines and congruent with the program’s mission, goals, and 

expected outcomes. 

The mission of the EMSON is to promote the health of society through education of 

professional nurses, research, and service (Catalog of Studies 2006-2007, pp. 178). The EMSON 

mission, philosophy, goals, and objectives are consistent with professional nursing standards and 

guidelines for preparation of nursing professionals and meet the standards for the ASBN.  

Therefore, the program was approved by the ASBN through 2009.  

In the 2001-02 academic year, the EMSON developed a five-year strategic plan that 

aligns with the COEHP and UA goals for the future.  This plan, viewed as an ongoing process, is 

reviewed, revised, and reaffirmed at faculty meetings throughout the year and at faculty retreats 

at the beginning of each semester.  Summary documents outlining the achievement of the goals 

are presented to the dean and provost annually.  Furthermore, the school strategic plan aligns 

with the COEHP goal to "strengthen the academic quality and reputation of the COEHP by 

developing and enhancing programs of excellence in teaching, research and service".  The 

COEHP Strategic Plan is found in the resource room. 

The EMSON faculty reviews the EMSON mission, philosophy, goals, and outcomes 

every four years.  Reviews and revisions of the documents are made to align the missions and 

objectives of the EMSON with the UA and the COEHP missions and objectives, professional 

standards, guidelines, positions papers, and the changing needs of health care services.  

Activities during the past three years reflect a commitment to state and national standards of 

teaching, research, service, student involvement, faculty development, and ongoing assessment.   
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The baccalaureate program is based on the school’s mission and goals, philosophy, and 

professional nursing standards. The EMSON has a long-standing commitment to the education 

of nurses.  These nurses provide high quality health care to the communities they serve.  The 

EMSON began offering the baccalaureate degree in nursing for RN students in Fall 1992, and for 

generic students in 1994.  EMSON graduated its first cohort of RN-BSN students in 1993 and 

the first cohort of generic BSN students in 1996.  The EMSON currently provides for advanced 

placement of RNs, LPNs, and Licensed Psychiatric Technical Nurses (LPTN) through an 

articulation plan provided by the ASBN.  

   In keeping with its commitment to provide educational opportunities for nurses and the 

need for advanced practice nurses in clinical and educational settings, EMSON developed a 

proposal for a master of science in nursing program to prepare clinical nurse specialists in 

medical-surgical nursing with an educator option.  The program was developed using American 

Association of Colleges of Nursing Essentials of Master’s Education for Advanced Practice 

Nursing (AACN, 1996), National Association of Clinical Nurse Specialist (NACNS) Statement 

on Clinical Nurse Specialist Practice and Education (2004), and the Southern Region Education 

Board (SREB) Educator Competencies (2002). The program was approved by the campus, 

Board of Trustees, Arkansas Higher Education Coordinating Board, and Board of Nursing in 

2004.  The first cohort of 11 students was admitted in Fall 2005. 

 

BSN Program Student Learning Outcomes:  

The BSN program prepares graduates who can assume beginning positions as nurse 

generalists.  The relationships among EMSON program outcomes, mission, and goals are 

illustrated in Appendix III-A1: Relationships Among EMSON BSN Program Outcomes, Goals, 

and Mission. The BSN Program Outcomes state: the baccalaureate graduate, as a member of the 

discipline, uses knowledge from a research base to fulfill the roles of the nurse in contemporary 

society as a caregiver, manager, and teacher.  On entry into practice the graduate will be able to 

perform the following: 

1. Use critical thinking in making clinical judgments to deliver holistic nursing care. 

2. Use theory and research-based knowledge to improve delivery of nursing care to meet health 

care needs of individuals, families, and communities. 

3. Develop, implement, and evaluate health-related education based on assessed needs. 
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4. Apply information and health care technologies to assess, monitor, and support clients, 

families, and communities. 

5. Design, manage, and coordinate health care for individuals, families, and communities. 

6. Use ethical principles in nursing practice, conduct, and relationships with clients. 

7. Identify with the values of the profession and incorporate them into practice. 

The EMSON Undergraduate Curriculum Committee provides guidance and direction for 

development, implementation, and evaluation of the BSN curriculum as found in the EMSON 

Bylaws, 2005.  The committee makes recommendations to the faculty regarding changes in the 

curriculum.  Membership includes faculty members and junior and senior student 

representatives.  The committee provides assistance to faculty in developing and implementing 

courses.  

The indicators of the attainment of the BSN Program Outcomes are: required course 

outcomes, minimum GPA; the ERI Content Mastery Exams and the ERI RN Assessment Exam; 

graduation rates; NCLEX pass rates; and senior, one-year alumni, and employer surveys.  The 

data on these indicators are summarized in Standard IV.   

 

MSN Program Student Learning Outcomes: 

The EMSON Graduate Program expands on the philosophy of the undergraduate nursing 

program and contributes to the mission of the COEHP and the UA. The MSN program prepares 

students as Clinical Nurse Specialists (CNS), who are eligible to take national certification 

exams and apply for licensure as Advanced Practice Nurses as found in the UA Graduate 

Catalog, 2006, p.139.  The relationships among EMSON program outcomes, mission, and goals 

are illustrated in Appendix III-A2:  Relationships Among EMSON MSN Program Outcomes, 

Goals, and Mission.  

 Graduates of the Master of Science in Nursing Program are expected to be able to: 

1.  Promote evidence-based practice through problem-identification and the critique and  

     utilization of research findings. 

2.  Collaborate in policy development, resource management, and cost effective care delivery. 

3.  Apply legal/ethical principles to promote a values-based professional practice. 

4.  Affect health care outcomes through advanced practice roles of clinician, teacher, manager,  

     researcher, and consultant.  

5.  Utilize theories from nursing and other disciplines for clinical decision-making. 
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6.  Advocate for access to quality health care for diverse populations. 

7. Collaborate with other disciplines to design, deliver, and evaluate health promotion / disease  

    prevention programs for diverse populations. 

Program development, implementation, and evaluation of the MSN Program is the 

responsibility of the EMSON Graduate Committee composed of “tenured faculty or tenure-track 

faculty with graduate faculty status and one MSN student” as found in the EMSON Bylaws, 

2005.  Additional functions of the graduate committee include policy development, admission of 

students, input on scheduling, and representation at the UA Graduate Council.  Faculty also serve 

on the COEHP Graduate Curriculum and Graduate Studies Committee and the Graduate Council 

(Campus Governance). 

The indicators of the attainment of the MSN Program Outcomes are: required course 

outcomes; minimum GPA; comprehensive examinations; thesis or independent study; new and 

one-year alumni and employer surveys; and certification.  Data on these indicators will be 

collected following full program implementation.  The Program Evaluation Plan is available for 

review in the Resource Room.  

 

Key Element III–B:  The curriculum is developed, implemented, and revised to reflect 

professional nursing standards and guidelines. These standards and guidelines are clearly 

evident within the curriculum structure and expected learning outcomes. Course/unit/level 

outcomes are consistent with the roles for which the program is preparing its graduates. 

Baccalaureate Curriculum  

The baccalaureate curriculum incorporates knowledge and skills identified in The 

Essentials of Baccalaureate Education for Professional Nursing Practice (AACN, 1998). 

Three standards for professional practice were used as a guide for planning the 

undergraduate curriculum and for selecting teaching/learning activities:  The Essentials of 

Baccalaureate Education for Professional Nursing Practice (AACN, 1998), ANA Standards of 

Clinical Practice, 2nd ed. (1998), and the Arkansas State Board of Nursing Nurse Practice Act 

and Rules and Regulations.  Students are introduced to the professional standards of practice in 

NURS 2022 Concepts of Professional Nursing.  Details on state boards of nursing and nurse 

practice acts are discussed in NURS 4712 Seminar in Nursing as students prepare for licensure. 

Appendix III-B1: Examples of the Essentials of Baccalaureate Education for Professional 

Nursing Practice (AACN, 1998) and the BSN Curriculum illustrate examples of how the 
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essentials of baccalaureate education for professional nursing practice are incorporated into the 

curriculum. 

 The curriculum uses nursing roles as a conceptual framework.  Bandura’s Social 

Cognitive Theory provides the theoretical underpinnings for the role emphasis.  Bandura 

describes humans as social organisms, who are dynamic, information processing, and problem-

solving.  This theory states that most human learning involves other people in social settings and 

that standards for performance are developed based on observations and interactions with others.  

Four major processes influence observational learning: attention, retention, behavior, and 

motivation (Hergenhahn & Olson, 2005).  The Essentials of Baccalaureate Education for 

Professional Nursing Practice (AACN, 1998) describes nurses in the role of providers of care as 

well as patients’ advocates and educators.  Nurses are also described as designers, managers, and 

coordinators of care.  The EMSON faculty defines the nursing roles at the baccalaureate level as 

caregiver, teacher, and manager.  

  The baccalaureate curriculum is planned at three levels: Level I, Level II, and Level III.  

The students’ role enactment progresses from role development in Level I, to role concentration 

in Level II, and is fully integrated into their nursing practice through role synthesis in Level III. 

 

Master’s Curriculum 

 The master’s curriculum incorporates knowledge and skills identified in The Essentials of 

Master’s Education for Advanced Practice Nursing (AACN, 1996).  Specialty standards adopted 

for the master’s program are incorporated into the curriculum.  In addition, nurse practitioner 

program curricula demonstrate incorporation of the Criteria for Evaluation of Nurse Practitioner 

Programs (NTR, 2002). 

The document, Essentials of Master's Education for Advanced Practice Nursing (AACN 

1996), the Statement on CNS Practice and Education (NACNS 2005), and the Educator 

Competencies (SREB 2005) guided development of the MSN program to prepare clinical 

specialists in medical-surgical nursing with an educator option.  The MSN program was designed 

to meet the needs for advanced nursing practice and to provide beginning competency to those 

students interested in the nurse educator role.  The relationship between the guiding documents, 

MSN program outcomes, and course outcomes is illustrated in Appendix III-B2:  Examples of the 

Incorporation of Professional Nursing Standards in the MSN Program. 
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Key Element III-C:  The curriculum is logically str uctured to meet expected program 

outcomes. 

1. The baccalaureate curriculum builds upon a foundation of the arts, sciences and 

humanities. 

2. The master’s curriculum builds on the baccalaureate level foundation. 

Baccalaureate Curriculum: 

The baccalaureate nursing curriculum is designed to satisfy state, UA, and COEHP 

degree completion requirements and to build a solid foundation for professional nursing practice.  

Arkansas Legislative Act 98 (1989) and the Arkansas State Board of Higher Education require a 

“state mandated minimum core” of 35 semester-credit hours for all baccalaureate degree 

candidates in state institutions of higher education in Arkansas.  Courses that satisfy state 

minimum core requirements are identified in the Catalog of Studies 2006-2007, p. 40.   The 

express purpose of the UA core is “to develop the tools for critical thinking and effective 

communication, an understanding of our richly diverse human heritage, the flexibility to adapt 

successfully to a rapidly changing world, a capacity for lifelong learning, and an enthusiasm for 

creativity” as found in the Catalog of Studies 2006-2007, p. 41.   

General studies courses required in the nursing curriculum are drawn from biological and 

behavior sciences, arts, and the humanities to provide a strong foundation for professional 

nursing practice.  General studies courses in the UA core such as composition, electives in fine 

arts and humanities, history, biology and nursing pre-requisites in anatomy, physiology, 

microbiology, chemistry, life span development, and philosophy provide a foundation for 

students to understand patient-to-family interactions, trends and issues in health care, mental 

health and illness, and cultural diversity.  General studies support the philosophy of the BSN 

Program with reference to developing students’ ability to think critically and to understand 

human values, the holistic nature of persons in their environment, and concepts underlying 

health-promoting behaviors.  The general studies courses facilitate students’ development of the 

analytic and communication skills needed for effective practice as a professional nurse and 

create a foundation for understanding the human condition from a broad and general context.  

Mathematics and statistics provide a basis for calculating drug dosages and intravenous flow 

rates and for understanding and applying research to nursing practice.  The science courses 

contribute to students’ knowledge of humans as biological systems and provide a foundation for 
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understanding concepts of health and illness within an environmental context.  Students apply 

this knowledge in the upper division major courses of pathophysiology, pharmacology, and 

clinical nursing courses. 

Three nursing pre-requisite courses, NURS 2012 Nursing Informatics, NURS 2022 

Introduction to Professional Nursing Concepts, and NURS 2032 Therapeutic Communication, 

provide an opportunity for pre-nursing students to have early exposure to nursing and develop 

foundational skills for professional practice.  Nursing students are provided opportunities to 

reinforce and incorporate knowledge acquired in the arts, sciences, and humanities.  Students are 

expected to increase their competence in applying this knowledge in all areas of their course 

work and clinical practice.  Appendix III-C1: Bachelor of Science in Nursing: General Studies 

indicates the General Studies requirements for the BSN program.  These general studies courses 

must be completed by all students earning a BSN from the EMSON.     

The BSN curriculum has three options for degree completion.  One option is designed for 

generic BSN students.  The second option is available to LPNs and the Licensed Psychiatric 

Technical Nurses (LPN/LPTN-BSN curriculum), and the third option is available to Licensed 

RNs who return to earn a baccalaureate degree in nursing (RN-BSN curriculum).  In all three 

options, students must complete 124 semester credit hours (64 lower division and 60 upper 

division) and meet the general education state minimum core.  They also must meet UA, 

COEHP, and EMSON BSN Program requirements through completion of coursework, transfer 

credits from other institutions, exemption exams, or by escrow of credits for selected nursing 

courses in the BSN Program.  Students are notified about their admission during the second 

semester of their sophomore year and begin the BSN Program the following academic semester.  

Most generic students complete degree requirements in eight semesters.  

Nursing courses in the upper division for the generic student are listed in Appendix III-

C2: Bachelor of Science in Nursing Courses.  The process for receiving credit for completion of 

these courses may vary depending on whether the student is a generic student, a LPN, or a RN.  

EMSON established policies for advanced placement (by escrow of credit) for the RN and by 

escrow of credit and validation examination for the LPN and the LPTN in 1992, when the BSN 

program began.  Escrow of credit is based on the assumption that success and ability to perform 

at a higher level certifies the achievement of knowledge and skills expected at a lower level.  

Credit for courses that are placed in escrow appears on official UA transcripts after the student 

successfully completes the BSN professional program of study.  Courses held in escrow are 
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depicted in Appendix III-C3: Advanced Placement Options for LPN/LPTN and RN to BSN 

Completion: Courses Held in Escrow. 

In an effort to offer courses each semester, faculty reconfigured the BSN curriculum to a 

four-semester sequence by moving two courses to the pre-nursing semesters: NURS 2022 

Introduction to Professional Nursing Concepts and NURS 2032 Therapeutic Communication.  

Tools have been developed to track major curriculum components.  The document, BSN 

Curriculum: Key Concepts and Roles, identifies the key concepts or roles addressed in each 

course. The BSN Curriculum Grid: Program and Course Outcomes is used to indicate the match 

between specific course outcomes and the end of program outcomes.  These documents provide 

a quick overview of the set of course content within the curriculum as a whole.  

Nursing courses in the upper division BSN Program, organized into three distinct levels,  

begin in the junior year with Level I role development courses that focus on learning 

foundational concepts of client care including basic technical skills, pathophysiology, 

pharmacology, health assessment, teaching, and health promotion.  These courses serve as the 

foundation for socialization of the baccalaureate student into the professional nursing role.  The 

role of caregiver is the main focus of Level I.  Students are provided supervised clinical 

experiences where they practice assessment, communication, and basic hands-on skills with 

clients in ambulatory and non-critical health care settings.  The teacher and manager roles are 

introduced in Level I and are developed more fully in Levels II and III. 

Level II role concentration includes the second semester of the junior year and first 

semester of the senior year and emphasizes the nurse’s role in providing evidence-based care 

with specific age groups and patient populations in a variety of health care settings.  Role 

concentration introduces concepts and clinical practice in the various nursing specialties such as 

nursing of clients with mental illnesses, nursing care of families during the reproductive and 

child rearing years, including obstetric and pediatric care, nursing care of adults, and nursing 

care of older adults.  The caregiver role continues to be the primary focus of Level II with 

teacher and manager roles gaining greater emphasis.  Skills in locating, evaluating, and using 

evidence-based practice are further developed in Level II through the nursing research course 

where students learn to apply research findings in nursing practice.  Students learn concepts of 

management in a didactic course.  

Level III role synthesis occurs in the final semester.  Courses bring together the 

knowledge and skills learned in caring for clients with more complex health situations and with 
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the community as client during the last semester of the senior year.  Role culmination requires 

integration of all the roles, although the caregiver role continues to have the most emphasis.   

 

Master’s Curriculum: 

The MSN Program builds on the generalist preparation of students in baccalaureate 

programs with an emphasis on the development of leadership skills in evidence-based practice 

for populations.  Key components of the BSN Program that provide a foundation for graduate 

study include a broad, liberal arts general core enhanced by a professional program of study in 

nursing at the generalist level.  Faculty expect that graduates of baccalaureate degree programs 

have beginning competence in evidence-based practice at the bedside including knowledge and 

skill in health assessment; understanding of pathophysiology as it manifests itself in clinical 

presentation of disease; understanding and application of pharmacology in the delegated 

management of disease; use of critical thinking in bedside nursing care; basic understanding of 

statistics as used in the professional literature; ability to function in a team leadership role; and 

active role modeling of professionalism and lifelong learning. 

The MSN Program prepares students to assume responsibility for addressing complex 

health needs of adults in a variety of settings.  Graduates are prepared to provide clinical 

leadership for evidence based practice and to contribute to the development of nursing science 

through practice, evaluation, and outcomes research.  

Course work in the MSN Program is designed to build from the advanced core courses 

including theory, research, roles, and health promotion; continue with advanced practices core 

courses including pathophysiology, pharmacology, and health assessment; and end with specialty 

clinical courses including didactic and clinical courses in medical-surgical nursing.  A three-

course nursing education option provides content and experiences to prepare graduates to 

function in beginning nurse educator roles as shown in Appendix III-C4: MSN Courses.  Students 

may select the thesis option that includes conducting a research project or completing an 

independent study. 

The MSN Program also builds on the individual interests of students who are encouraged 

to identify a target population early in the program.  Students may have an interest based on their 

previous clinical experiences and/or future career goals.  Examples of current target populations 

include women with cardiac disease, adults with pain, home health patients with chronic wounds, 

and adults requiring artificial ventilation.  
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Key Element III-D: Curriculum and teaching-learning  practices are evaluated at 

regularly scheduled intervals to foster ongoing improvement. 

Curriculum and teaching learning practices are evaluated each semester for selected 

courses as scheduled by the EMSON Undergraduate Curriculum Committee for the BSN 

Program and by the Graduate Committee for the MSN Program.  The EMSON Undergraduate 

Curriculum Committee uses a standardized set of items for course evaluations that are in addition 

to individual instructor evaluations.  Standardized course evaluations provide the committee 

access to students’ assessment of course structure and content based on consistent criteria and 

facilitate data-based curriculum planning and evaluation.  The items used for this evaluation 

address course content, texts, assignments, and structure.  Students complete the curriculum 

evaluation tool for those nursing courses scheduled for a review.  Faculty rely on this feedback 

when considering course revisions.  Students also evaluate clinical sites through which they 

rotate upon completion of practicum experiences, and faculty examine this feedback when 

considering potential sites for the next rotation of the course. 

Faculty present a comprehensive evaluation of courses they coordinate every other year.  

These reports include a description of teaching-learning methods, summarized students’ agency 

evaluations, the grade distribution in the course, actions taken on recommendations from 

previous end-of-course reports, and faculty recommendations for course revisions.  The 

undergraduate Curriculum Committee examines end-of-course reports for each course.  Based on 

the reports and program data, the committee makes recommendations for course revisions.  This 

process serves to maintain curriculum integrity while facilitating ongoing improvement. 

 The EMSON Graduate Committee uses a similar standardized set of items for course 

evaluations that are in addition to individual instructor evaluations.  Standardized course 

evaluations provide the Graduate Committee access to students’ assessment of course structure 

and content based on consistent criteria and facilitate data-based curriculum planning and 

evaluation.  The items used for this evaluation address course content, texts, assignments, and 

structure.  Students complete the graduate curriculum evaluation tool each semester and faculty 

rely on this feedback when considering course revisions.  

Students also evaluate instructors and courses each semester using the Purdue Evaluation 

System.  The evaluation form includes items about teaching methods, classroom environment, 

course content, texts, assignments, and exams and has a section for narrative comments.  The UA 
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requires five core items for all course evaluations, and they are the last five items on every form.  

The instructor may select other items from a menu of over 100 choices to obtain feedback of 

greatest significance to them.  These evaluations are completed near the end of each semester.  

To encourage students’ candid responses, the evaluations are completed anonymously without 

the instructor present.  A designated staff person collects the evaluations, places them in sealed 

envelopes, and sends them to the Computing Center for analysis.  The director receives a 

summarized data sheet for each instructor in each course but he does not receive the students’ 

individually completed forms or narrative comments.  The Computing Center returns the 

individual forms with the students’ narrative comments to the faculty member.  The faculty may 

use the evaluation data in annual evaluations as evidence of strengths and to address areas for 

improvement.  Faculty may also submit student evaluation data in their course reports to 

substantiate recommendations for course improvements or maintenance of currently used 

teaching and learning strategies. 

Each semester students evaluate the agencies in which they have clinical practica.  This 

information assists faculty to determine whether course objectives are met at specific agencies, 

and whether or not to continue current clinical placements in that agency.  Faculty also include 

the information in their scheduled curriculum evaluation reports. 

 Recent curriculum improvements based on evaluation data include instituting 

standardized content mastery exams for selected courses, increasing the passing standard for the 

content mastery and exit exams, increasing flexibility in the pre-nursing courses to allow for 

electives, facilitating twice a year admissions by modifying the upper division curriculum from 

five to four semesters, and revising the nursing informatics course.  The sequencing of nursing 

courses for RN-BSN students was streamlined to allow completion of the program of studies in 

three semesters.  A summary of curriculum improvements is shown in Appendix III-D:  

Examples of Curriculum Improvements Based on Evaluation Data. 

 

 

 

 

Key Element III–E:  The didactic and teaching-learning practices and learning 

environments support the achievement of student learning outcomes. 
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A wide range of teaching-learning practices are utilized throughout the curriculum.  

Faculty select methods appropriate to course outcomes, level of course placement, hours, and 

key concepts and roles.  Students typically learn major patient care, education, and management 

and research utilization concepts in formal classroom settings.  Students are taught the 

underlying principles for techniques and students practice technical skills in the skills laboratory 

and through computer simulations.  Students have opportunities to apply nursing concepts and 

develop proficiency in nursing care in clinical practice settings.  Examples include the use of 

case studies, active learning exercises, teaching projects, critical thinking exercises, focus 

reports, and focused post-conferences.  Many courses are also web-enhanced as shown in 

Appendix III-E1: Sample Teaching-Learning Practices: BSN. 

Teaching and learning practices in the graduate program are designed to build on the 

generalist practice and educational experience of the students.  Learning environments for the 

MSN program include classroom, web-enhanced discussion, and laboratory-simulated and live 

patient experiences as shown in Appendix III-E2: Sample Teaching-Learning Practices and 

Learning Environments: MSN.  Class and clinical projects allow students a choice of a particular 

medical-surgical target population.  Students are encouraged to select a target population when 

they start the graduate program and to focus class and clinical projects on an aspect of their 

target population to deepen their expertise.  Preceptors are identified, approved, oriented, and 

evaluated by the supervising faculty in charge of the clinical courses.  Clinical sites include acute 

care and community-based settings that provide care to adult medical-surgical patients.  

Preceptors assist students to function in the role of the clinical nurse specialist in the following 

three spheres of influence: patient/client, nurse/nursing practice, and organization/system.  

 

Key Element III-F: Curriculum and teaching-learning  practices consider the needs 

and expectations of the identified community of interest. 

The primary community of interest for EMSON is its current and prospective students 

and clinical agencies.  Their feedback, through curriculum evaluation at the course and program 

level, provides direction for revisions.  Students also have input through their elected 

representatives on the EMSON Undergraduate Curriculum Committee and Graduate Committee 

and at the FO meetings.  

The EMSON faculty is very cognizant of the external community of interest and has 

considered the communities’ needs when developing, revising or reviewing the program’s 
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mission, philosophy, goals and objectives. The director meets with members of the NEC to plan 

future clinical experiences. The director meets with nurse executives throughout the year to 

discuss issues related to students and graduates. 

The Program Assessment Committee regularly surveys major employers including 

Northwest Health, Springdale, Arkansas; Washington Regional Medical Center, Fayetteville, 

Arkansas; and, St. Mary’s Hospital, Rogers, Arkansas.  The survey results are then shared in 

person at a meeting with clinical directors at each facility.  The purpose of these meetings is to 

discuss employer practice issues, trends and needs impacting the nursing staff, changes in 

delivery of health care systems, and agency-wide perceptions of EMSON graduates’ preparation 

for and transition into professional practice.  Course faculty and coordinators work closely with 

nursing management and clinical staff in these areas in order to enhance student learning and 

relationships within the practice environments.  Future employer surveys will be targeted to a 

wider range of employers.   

 

SUMMARY 

Strengths: 

1) Student interest in the program has grown, and faculty have responded with curriculum 

changes to facilitate twice a year admissions and overall growth in student enrollment.  

2) Fall and spring admissions make it possible for students to apply for readmission and retake a 

course the next semester or articulate for part-time study.  

3) Changes in the COEHP core requirements provide more options for students to select or 

transfer courses to meet the UA core requirements in general studies. RN students can now 

complete the nursing courses in one year.   

4) The MSN program was approved and the first cohort of students admitted in Fall 2005. 

5) The BSN/MSN curricula are developed in accordance with clear statements of expected 

results derived from the mission, philosophy, and goals/objectives of the program. 

6) The curricula have a solid foundation in the current standards and guidelines for professional 

nursing practice and are reviewed regularly to assure congruence with changes in professional 

nursing practice. 

7) Teaching/learning activities are congruent with expected results. 

8) Faculty provides frequent evaluation of student performance to foster achievement of the 

expected results by the students. 
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Opportunities for Improvement: 

1)   The use of hourly faculty to provide 1:10 clinical supervision in the Professional Role 

Implementation courses requires significant orientation and mentoring by course coordinators.  

2)   Full implementation of the MSN Program will allow further evaluation. 

3)   As the clinical environment changes, more frequent communication between the director and 

hospital chief nursing officers will be necessary. 

4)  There is interest in prospective graduate students in the online delivery of the MSN program. 

Plans for Improvement 

EMSON plans to: 

1)  Convey to administration the need to increase pre-nursing course availability. 

2)  Develop, implement, and evaluate orientation program for hourly faculty.  

3)  Collect data and examine implementation of the MSN Program. 

4)  Plan periodic meetings between the director and chief nursing officers to understand their  

expectations of the graduates. 

5)  Submit proposal for on-line delivery of MSN courses. 
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STANDARD IV 

PROGRAM EFFECTIVENESS: STUDENT PERFORMANCE AND FACU LTY 

ACCOMPLISHMENTS 

The program is effective in fulfilling its mission, goals, and expected outcomes.  Actual 

student learning outcomes are consistent with the mission, goals, and expected outcomes of 

the program.  Alumni satisfaction and the accomplishments of graduates of the program 

attest to the effectiveness of the program.  Actual faculty outcomes are consistent with the 

mission, goals, and expected outcomes of the program.  Data on program effectiveness are 

used to foster ongoing improvement.   

 

Key Element IV-A:  Student performance is evaluated by the faculty and reflects 

achievement of expected outcomes.  Evaluation policies and procedures are defined and 

consistently applied. 

The BSN program of study is designed to prepare students to function as beginning 

professionals at the baccalaureate level.  Faculty use a variety of evaluation methods to assess 

achievement of course and program outcomes; however, consistency of evaluation methods 

occurs among  didactic courses and  clinical and laboratory experiences.  Faculty may choose to 

use additional methods.  The methods of evaluation are listed in the syllabus for each course and 

reviewed with students at the beginning of each semester on their first day of orientation.  All 

didactic and clinical courses are graded using a letter scale of “A” through “F”.  

Evaluation of student learning in classroom courses includes quizzes, exams, 

presentations, papers, and other directed learning activities as shown in Appendix IV-A1: 

Methods of Evaluation for Didactic Undergraduate Courses.   Students receive regular feedback 

on their performance by faculty via conferences, individual meetings, written comments on 

assignments, and e-mails.  

A variety of clinical courses prepare students to execute the technical interventions used 

in nursing practice as shown in Appendix IV-A2: Methods of Evaluation for Undergraduate 

Clinical and Lab Courses.  Faculty use proficiency checklists to assess student performance.  

Written exams for competency in drug calculations are reviewed prior to each clinical rotation.  

Students must complete a remediation plan if they fail the drug calculation.  Students unable to 

perform technical skills are required to remediate in the lab using simulation. 
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Clinical courses prepare students as beginning professional nurses who use research-

based practice in the nursing roles of caregiver, teacher, and manager.  Faculty guide and 

evaluate students in their clinical experiences.  Methods of evaluation of clinical experiences are 

identified in the course syllabus, and are discussed with students at the beginning of each 

semester.  The faculty use clinical evaluation tools derived from the course outcomes that are 

derived from program outcomes, key concepts, and professional role performance described in 

the course.  Faculty use a similar rating scale in each clinical course; however, each clinical 

course has designated weightings for each role based on program level as shown in Appendix IV- 

A3: Professional Role by Level Weighted Percent of Role Focus in Clinical Performance in the 

Revised Curriculum.  These weightings guide the development of clinical experiences.  

Each clinical course includes experiences to assist the student with personal and 

professional development.  Students complete individual self-assessments and develop individual 

goals relevant to the clinical focus of the course.  The faculty strive to provide clinical 

opportunities for students to achieve both the course goals and their individual goals during the 

clinical experience.  In several of the clinical courses, students prepare a “Personal and 

Professional Development Plan”.  Although some clinical assignments are similar in nature such 

as “journals” and “care plans”, other assignments are unique to students’ individual courses.  For 

example, the NURS 4273 Older Adult clinical course requires students to visit and communicate 

bi-weekly with a volunteer “senior consultant” who resides independently in the community.  

The time spent with their “senior consultant” is a part of the weekly clinical that also includes 

time spent in long-term care settings.  This experience not only provides students the opportunity 

to function in the “manager” role, but facilitates the “teaching” and “caregiver” roles as well.  

Post conference is often utilized for students to present research-based topics and relevant 

clinical findings.        

The faculty provide clinical instruction and guidance for students during each clinical 

experience.  Students and faculty routinely meet to discuss progress toward course outcomes, 

identify areas of strength, and address areas needing improvement.  At the end of the clinical 

experience, the faculty complete a final clinical evaluation of each student that is reviewed in an 

individual conference.  Additional meetings between a faculty member and student may occur 

during the semester if needed.  Faculty conduct individual counseling sessions for any student 

whose clinical performance is below standard.  
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In an effort to provide BSN students with assessments of their knowledge, students are 

required to take comprehensive, course specific, standardized exams.  The Educational 

Resources, Inc. (ERI) content mastery exams test students in the areas of Nursing Foundations, 

Pharmacology, Maternal-Child Nursing, Medical-Surgical Nursing, Psychological-Mental 

Health Nursing, Nursing of the Older Adult, Pathophysiology, and Nursing Management.  

Information regarding the exams can be found at http://www.eriworld.com/pdf/catalog.pdf. 

These exams are administered as the final exam in the respective courses.  Each exam is 

on-line, proctored, and time specific.   Students must meet course specific requirements to take 

the ERI content mastery exam and must pass to progress to the next sequence of courses.  If a 

student does not pass the ERI content mastery exam after the first attempt, an individualized plan 

for remediation is developed as defined in EMSON Student Handbook, 2006, p. 10.   If 

unsuccessful after the second attempt, the student must petition for readmission and the course 

must be repeated.  ERI provides practice exams, CDs, and other on-line resources for student 

use.   

At the end of the final semester, seniors take the ERI RN Assessment Exam during 

NURS 4712 Seminar in Nursing.  To receive a passing grade in NURS 4712, students must pass 

the exam.  Requirements for the ERI RN Assessment Test can be found in the EMSON Student 

Handbook, 2006, p. 10.  The results of the content mastery exams and RN assessment exan are 

shown in Appendix IV-A4: Student Performance: Percent Meeting Standard on the ERI Content 

Mastery Exams and RN Assessment after Two Attempts.  

The MSN Clinical Nurse Specialist Medical-Surgical Nursing Program is designed to 

prepare nurses for advanced clinical practice with an educator option.  The program was 

designed using “The Essentials of Masters Education for Advanced Practice Nursing” (1996) to 

meet the needs of nurses in practice.  Student assignments and evaluation methods are identified 

in course syllabi and discussed with students at the beginning of each semester as shown in 

Appendix IV-A5: Methods of Evaluation for Classroom and Clinical Courses in the MSN 

Program.   The same grading scale is used in the masters’ level as in the BSN program of study.   

Master students work with a faculty advisor to plan a program of study to meet individual 

goals. The advisor-student relationship encourages the student to identify options consistent with 

a specialized patient population, past experiences, and professional plans for the future.  All 

students complete a written comprehensive exam with questions from the core areas.  Students 
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may select a thesis or an independent study to meet requirements for graduation.  Students who 

select a non-thesis option must complete the comprehensive exam requirements.   

 

Grading Policies: 

Grading policies for students are displayed in Appendices IV-A6: University Policies and 

Procedures for Evaluation and IV-A7: Policies and Procedures for Evaluation of Undergraduate 

Students and include UA, EMSON and course policies.  In addition to written notice of the 

policies in the Catalog of Studies, the Student Handbook, and individual course syllabi, faculty 

discuss the policies with the students at the beginning of each semester and allow time for 

questions.  Students may appeal grade decisions of the faculty according to the university student 

academic appeals process as described in Catalog of Studies 2006-2007.    Students who violate 

the University Academic Honesty Policy may be subject to grade sanctions as described in the 

Catalog of Studies 2006-2007.  

Students’ grades at the BSN and MSN levels are based on established criteria 

consistently applied to all students.  EMSON grading and evaluation policies are congruent with 

UA grading policies.  The UA uses a five-point scale for calculating the student’s grade point 

average.  The grading scale for all nursing courses is A = 90-100%, B = 80-89%, C = 70-79%,    

D= 60-69%, and F < 60%.  Faculty in clinical courses use the same rating scales and meet 

monthly or more often to discuss issues related to student performance and to assure that similar 

standards are upheld for students in each clinical group.  While a D is considered a passing grade 

at the UA, the EMSON requires students to obtain a C or better in all nursing courses to 

progress.  Students in the MSN program must achieve an overall GPA of 2.85 to progress in the 

program as described in the Graduate School Catalogue 2006-2007.     
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Key Element IV-B:  Surveys and other data sources are used to collect information about 

student, alumni, and employer satisfaction and demonstrated achievements of graduates.  

Student outcome data include, but are not limited to, graduation rates, NCLEX-RN pass 

rates, certification examination pass rates, and job placement rates, as appropriate. 

Graduation Rates: 

Graduation rates are defined as the percent of students who graduate within four 

semesters of starting the program.  For the past 3 years, the graduation rate ranged from 82-86% 

as shown in Table 10: EMSON BSN Graduation Rates.  The expected outcome of 90% to 

complete the program in four semesters was not achieved.   

 

Table 10: BSN Graduation Rates 

Class of: 2003 2004 2005 2006 
Spring 

Number in original cohort 33 34 60 62 
Number who graduated 28 30 49 50 
Graduation Rate 85% 86% 82% 81% 

 

The director interviewed selected students and one of the reasons identified for attrition 

was students’ expectations not aligning with career demand.  To retain nursing students in the 

upper division nursing major, the faculty revised the curriculum to offer three pre-nursing 

courses:  NURS 2012 Nursing Informatics, NURS 2022 Introduction to Professional Nursing 

Concepts, and NURS 2032 Therapeutic Communications.  This change was implemented to 

inform pre-nursing students about nursing earlier in the curriculum.   

The MSN graduation rate outcome has not been determined as the first cohort will 

graduate May 2007. 

Employment Rates:   

At one year post graduation, all BSN alumni reported employment in nursing as shown in 

Table 11: Employment Rates of One-Year BSN Alumni.  The expected outcome of 95% was 

met.  Furthermore, the majority of graduates are initially employed in Arkansas and most are 

employed in Northwest Arkansas.  MSN alumni data will be collected in 2008 and employment 

rates will be determined at that time. 

 

Table 11: Employment Rates of One-Year BSN Alumni  
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Class of: 2003 2004 2005 
Full-time at one year 60% 100% 100% 
Part-time at one year 40% 0 0 
Combined 100% 100% 100% 
 

Academic Achievement Rates: 

The BSN NCLEX pass rates for the last four years ranged from 69-96% as shown in 

Table 12: NCLEX Pass Rates.  In 2006, the NCLEX pass rate did not meet the expected outcome 

as reflected in the Program Evaluation Plan.  In the MSN program, the evaluation plan identifies 

the ANCC Adult Health CNS certification exam as the indicator of academic achievement.  

Students will be eligible to sit for CNS certification exams in 2007.     

Table 12:  NCLEX Pass Rates  

Graduating Class of: 2003 2004 2005 2006 
EMSON NCLEX Pass Rate* 95.7 89.7 90.7 69 
National Pass Rate  87 85 86 87 
*First time candidates 
Source:  NCSBN (2006). Number of candidates taking NCLEX-RN Examination and percent passing from 
Baccalaureate Degree Programs.  

 

Program Satisfaction: 

           Graduate satisfaction with the BSN program of study is assessed at two different times.  

The “senior survey” is administered to seniors prior to graduation.  The “one year alumni 

survey” is mailed at one year post graduation.  A common set of core questions is used for both 

surveys.  All survey items are rated on a 1-5 point scale ranging from strongly disagree to 

strongly agree.  Results of senior surveys completed from 2003-2006 revealed the outcome of 

program satisfaction was met two of the four years as shown in Table 13: Senior Student Survey 

Outcome Data: Percent of Seniors Who Strongly Agree/Agree Regarding Satisfaction in the 

Nursing Program.  The expected outcome is that 80% of the graduates are satisfied. 
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Table 13: Senior Student Survey Outcome Data: Percent of Seniors Who Strongly 
Agree/Agree Regarding Satisfaction in the Nursing Program 

 

Variables associated with program satisfaction in the senior survey are critical thinking, 

therapeutic communications, therapeutic nursing interventions, and basic technologies as shown 

in Table 14: Senior Student Survey Outcome Data: Percent of Seniors Who Strongly 

Agree/Agree Regarding Other Program Outcomes.  Mean scores for these variables were met 

during the last four years except for the nursing role of manager in 2003 and 2004.  Upon review, 

EMSON faculty revised the clinical experiences and activities allowing for more exposure and 

experience in the manager role. 

 

Table 14: Senior Student Survey Outcome Data: Percent of Seniors Who Strongly 
Agree/Agree Regarding Other Program Outcomes  
Class of: 2003 2004 2005 Spring 

2006 
Number of Grads 24 34 46 62 
Response Rate (%) 100 88 89 73 
The BSN program taught me to use critical thinking. 96 87 95 89 
The BSN program helped me to communicate more 
effectively. 

96 93 93 85 

Therapeutic nursing interventions I learned in the 
BSN Program prepared me to practice effectively as a 
nurse. 

96 90 95 93 

The BSN program prepared me to use basic 
technologies for assessing, monitoring and supporting 
clients. 

91 83 83 96 

Therapeutic nursing interventions I learned in the 
BSN program prepared me to practice effectively in 
the nursing role of: 

    

Caregiver 100 87 100 89 
Teacher 100 90 100 89 
Manager 59 70 88 85 
 

The one year alumni survey reported satisfaction with the BSN program two of the last 

three years as shown in Table 15: One Year Alumni Survey Outcome Data: Percent of Graduates 

Class of: 2003 2004 2005 Spring 
2006 

Number of Graduates  24 34 46 62 
Response Rate (%) 100 88 89 73 
In general I am satisfied with the BSN program. 96 60 81 76 
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Who Strongly Agree/Agree Regarding Satisfaction in the Nursing Program.  The expected 

outcome is that 80% are satisfied.   Variables associated with program satisfaction on the one 

year alumni survey are critical thinking, therapeutic communication, and therapeutic nursing 

interventions.  

 

Table 15: One Year Alumni Survey Outcome Data:  Percent of Graduates Who  
Strongly Agree/Agree Regarding Satisfaction in the Nursing Program 

 

 

 

 

 

For the past three years, mean scores were met except for the nursing role of manager in 

2003 as shown in Table 16: One Year Alumni Survey Outcome Data: Percent of Alumni Who 

Strongly Agree/Agree Regarding Other Program Outcomes.  Again, the survey items are rated 

on a 5 point scale ranging from strongly disagree to strongly agree.  As previously stated, 

EMSON faculty revised the clinical experiences.    

 

Table 16: One Year Alumni Survey Outcome Data: Percent of Alumni Who  
Strongly Agree/Agree Regarding Other Program Outcomes 
Class of:  2003 2004 2005 
Number of Graduates 24 31 46 
Number of Respondents   10 9 13 
Response Rate (%)  45 29 89 
The BSN program taught me to use critical thinking. 80 100 92 
The BSN program helped me to communicate more 
effectively. 

80 88 78 

The therapeutic nursing interventions I learned in the BSN 
program prepared me to practice effectively as a nurse. 

100 88 92 

The therapeutic nursing interventions I learned in the BSN 
program prepared me to practice effectively in the nursing 
role of: 

   

     Caregiver 100 100 85 
     Teacher 80 100 100 
     Manager 60 88 92 

      

 The MSN courses were implemented in Fall 2005 and students have evaluated all 

courses taught through Summer 2006.  Graduate students are involved in faculty and curriculum 

Class of:  2003 2004 2005 
Number of Graduates 24 31 46 
Number of Respondents   10 9 13 
Response Rate (%)  45 29 89 
In general I am satisfied with the BSN program. 100 100 69 
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evaluations on a semester basis.  The Graduate Committee will develop program satisfaction 

surveys in Fall 2006; the first MSN student survey will occur Spring 2007 and a one-year alumni 

survey will be administered in 2008. 

 

Employer Satisfaction: 

   Every two years, employers from local area hospitals and health care agencies are 

surveyed for evaluation of alumni performance.  The overall rating on a 5 point scale for 

employer satisfaction was 3.7 in 2004 and 3.8 in 2006 as shown in Table 17: Employer 

Satisfaction Ratings.  Mean scores equal to or higher than 3 indicate the outcome was met.  

Employer satisfaction outcome data for the MSN program will be measured and tabulated in the 

future. 

 
Table 17:  Employer Satisfaction Ratings 
 
Areas evaluated 2004 2006 

Performance in critical thinking 4.0 3.8 

Verbal communication skills 3.9 4.0 
Overall performance in professional nursing roles 4.0 3.6 

Performance in problem solving 3.7 3.8 

Written communication skills 3.8 4.0 
Performance in caregiver role 3.9 3.6 

Performance in teacher role 3.3 3.6 

Performance in manager role 3.2 3.8 

MEAN 3.7 3.8 

 
 

Key Element IV-C:  Program outcome data are analyzed to provide evidence of program 

effectiveness and are used to foster ongoing program improvement. 

 The EMSON analyzes program outcome data and documents evidence of program 

effectiveness.  Graduation rates, program satisfaction, alumni satisfaction, employment rates, and 

NCLEX data are analyzed and program improvements made.   

 An analysis of the EMSON NCLEX-RN pass rate on the first attempt shows the EMSON 

exceeded state and national pass rates in 3 of the last 4 years.  Analysis of NCLEX results after 

July 1, 2005 indicates lower achievement than previously obtained in the past three years.   As a 

result of data analysis, the faculty reviewed and ascertained that ERI RN Assessment national 
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test results predict NCLEX achievement and therefore the EMSON progression policy was 

changed.  The faculty increased the minimal score required on the ERI content mastery tests and 

RN Assessment Test to the North American average.  The change will be implemented 

beginning in Fall 2006. Future plans include securing the assistance of an expert in statistical 

analysis to further evaluate the BSN curricular content relative to the NCLEX and ERI results, 

share analysis with the faculty, and recommend curriculum changes as needed.   

 While the majority of students complete the BSN program within four semesters, the 

graduation rate outcome was not met.  The faculty realize some students need more than four 

semesters to complete the program for personal and academic reasons.  To increase the 

graduation rate, a faculty counselor, hired beginning Spring 2006, has the primary responsibility 

of identifying and assisting students at academic risk.  Students are referred to the counselor 

immediately for low C, D, or F exam grades.  Additional referrals occur when students do not 

achieve ERI content mastery test scores.  The counselor evaluates the student’s personal and 

academic factors and identifies appropriate institutional resources.  A plan of action is identified 

and the counselor monitors the student’s progression.     

Program outcomes are also analyzed and improvements implemented based on results 

obtained on the senior and the one year alumni surveys.  While the faculty realizes that program 

satisfaction is a key element of importance at various stages of measurement, a high response 

rate on the surveys is crucial if results can be termed meaningful.  For example, while the 

program has met its expected outcome for the key element of “program satisfaction” from 

graduating seniors in two of four years and three of four years for the one year alumni, response 

rate is an issue.  Low response rates as seen in one year alumni results make generalizations and 

conclusions difficult.  Plans are to work with the University Alumni Association to find obtain 

addresses, a major issue regarding the one year alumni survey.  

Additionally, program improvement occurs through consultation.  Dr. Brenda Lyons, an 

expert in clinical nurse specialist curriculum development, reviewed and provided feedback 

about the MSN Clinical Nurse Specialist Medical-Surgical Nursing Program prior to 

implementation.  The faculty wanted to assure the highest of standards within the curriculum 

structure.   

In 2003, significant changes were made to the Program Assessment Plan to reflect CCNE 

Standards.  Addressing employer satisfaction outcomes was implemented.  The MSN program 

outcomes were developed as show in the Program Assessment Plan found in the resource room.  
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The five year alumni satisfaction survey was deleted from the plan as it is not a key element and 

the return rates had been consistently low.  The faculty continues to gather data from the senior 

surveys and one year alumni surveys to make program improvement.            

 

Key Element IV-D: Faculty outcomes demonstrate achievement of the program’s mission, 

goals, expected outcomes, and enhance program quality and effectiveness. 

The EMSON faculty contribute to the UA mission of teaching, research, and service in a 

variety of ways.  Faculty outcomes are conducted according to procedures in the Faculty 

Handbook, the COEHP Personnel Document, and Program Assessment Plan.   

According to the expected outcomes identified in the Program Assessment Plan, 100% of 

faculty achieved a minimum composite score of four on the merit rating tool and 100% of the 

faculty provided evidence of contributing to the scholarship of the school over the previous four 

years if scholarship is part of their work assignment.   

The EMSON faculty contributions can be found in the COEHP Annual Reports, EMSON 

Annual Reports, individual vitas, and the CCNE Faculty Accomplishments Report found in the 

resource room.  For the past three years, faculty published 10 manuscripts in journals such as 

Journal of the American Academy of Nurse Practitioner, Journal of Vascular Nursing, Journal 

of Educational Research & Policy Studies, and Journal of School Nursing; published in 14 

textbooks and chapters such as Phipps’ Medical-Surgical Nursing Health and Illness 

Perspectives, Community and Public Health Nursing, and Human Diseases; and presented 26 

papers/posters at conferences such as Sigma Theta Tau International biennial conventions, 

National League for Nursing Education Summit, Oxford Round Table, International Nursing 

Research Congress, US-Russian  Nursing Conference, Annual Conference of the Southern 

Nursing Research Society, and Friends of the National Institute of Nursing Research.  Faculty 

were funded from the following institutions:  National Institute of Health, Society for Vascular 

Nursing Research, and Arkansas Biosciences Institute.  The total funding totaled approximately 

$250,000.  Additionally, a faculty member enrolled in a nursing doctoral program is a John A. 

Hartford Foundation Building Academic Geriatric Nursing Capacity Scholar and two faculty 

received awards for research.  Faculty service contributions are wide-ranging and influence 

groups inside and outside the university. 

Faculty value the opportunity to share ideas with colleagues.  At the state level, two 

faculty members implemented the "Annual School Nurse Summer Institute" beginning in 2000.  
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The goal of the institute is to create a learning community for school nurses so that they can 

enhance the school health services provided to children and families in Arkansas.  The programs 

titles have included Coalition Building: Collaborating for School Health; Leading School Health 

Programs: Visions for the 21st Century; Expanding Your Career in School Health: New 

Directions for Your Future; The Power of Data; and Advocating for Children's Health: The 

School Nurses Role.  Attendance has ranged from 60 to over 100 participants from around the 

state.  

During the past two years, another faculty member traveled to other nursing institutions 

teaching faculty and students about national awareness in peripheral arterial disease and the 

importance of obtaining the Ankle-Brachial Index as part of the nursing assessment.   

        

Key Element IV-E:  The program has established policies and procedures by which it 

defines and reviews formal complaints; analyses of aggregate data regarding formal 

complaints are used to foster ongoing program improvement.   

The UA and EMSON policies identify and give directions for processing the review of 

students’ formal complaints.  In the Student Handbook, the “Complaint Procedure” clearly 

defines complaints and provides channels of resolution, documentation, and location of files.  

Additionally, "The Student Complaint Procedure" described in the Catalog of Studies 2006-2007  

provides guidelines, definitions, and procedures for resolving formal student complaints and 

location of such files.  MSN students and graduate assistants may file a grievance following the 

procedure listed in the Graduate School Catalog under "Academic Grievance Procedures for 

Graduate Students" and "Academic Grievance Procedures for Graduate Assistants".  

Descriptions of student complaints received from 2003-2006 and the resulting program changes 

are identified in Appendix IV-E: Ongoing Improvement Reflective of Student Complaints. 

SUMMARY 

Strengths: 

1)   In the past three out of four years, the EMSON NCLEX pass rates exceeded the national 

average and program expected outcomes. 

2)  Nursing graduates demonstrated a high level of job placement.  

3)  The EMSON faculty achieved multiple accomplishments in teaching, research, and service. 

4)  The EMSON program assessment plan designed on the CCNE standards and elements was 

developed and executed. 
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Opportunities for Improvement 

There is a need to: 

1)  Increase the consistency of program satisfaction for seniors and alumni.   

2)  Increase the response rate from alumni on the one year alumni surveys. 

3)  Reverse the one year low NCLEX pass rate to meet or exceed the national norm.      

4)  Improve students’ understanding of their learning needs and how it relates to their 

performance.   

5)  Increase student retention and graduation rates. 

6)  Seek resources to employ a counselor to assist students in academic risk.  

Plans for Improvement 

EMSON plans to: 

1)  Educate the graduating seniors about the need for program feedback for the continuous 

improvement of the EMSON undergraduate nursing program and encourage their participation in 

the surveys as part of the graduation exit process.   

2)  Work with the alumni association to obtain correct addresses for the one year alumni surveys. 

3)  Seek a test consultant to evaluate the BSN curricular content relative to the NCLEX and ERI 

results, share the analysis with the faculty and recommend curricular changes as needed.   

4)  Systematically analyze and evaluate the factors that influence student retention and 

graduation rates using tools provided by the State Board of Nursing. 
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Appendix II-C: Student/Faculty Satisfaction with Academic Support Services 
Library                              Students 2004    Students 2006    Faculty 2006        
Nursing Texts   4.1   3.4   4.5 
Texts related to other disciplines 4.0 3.5 4.0 
Journals & Periodical Materials 4.0 3.6 4.0 
Reserve Materials 4.3 3.5 4.0 
Government Documents 4.2 3.4 5.0 
Interlibrary Loan Services 4.2 3.5 5.0 
Database Search Services 4.4 3.5 5.0 
Infolinks 4.2 3.6 5.0 
Student Services                                    Students 2004    Students 2006     Faculty 2006 
Learning/Study Skills Programs 4.0 3.6 4.0 
Reading Effectiveness 4.0 3.5 3.0 
Spelling not included 3.4  
Writing Center not included 3.6  
English Grammar 4.3 3.5  
Test Taking Services 4.1 3.4 4.0 
Preparation for Standardized Tests 3.9 3.6 3.0 
Center for Students with Disabilities not included 3.6 3.0 
Boyer Center Advising not included 3.5 4.0 
University Health Service 4.1 3.8 4.5 
Counseling/Psychological Services (CAPS) not included 3.9 4.0 
University Printing/Copy Services 4.1 4.0 4.5 
Career Development Services not included 3.8 3.0 
Campus Bookstore not included 3.9 4.0 
Off-campus Bookstore 4.1 4.0 3.0 
Office of Financial Aid  3.5 3.9 3.0 
Multi-Cultural Student Services not included 3.7 5.0 
Student Mediation not included 3.6 5.0 
Non-Traditional and Commuter Services not included 3.6 4.0 
Student Leadership Services  3.6 4.0 
Research Services  3.5 4.7 
Nursing Academic Space                     Students 2004     Students 2006    Faculty 2006 
Classrooms 2.7 3.3 3.0 
Skills Laboratory 3.1 3.1 1.7 
Computer Lab 2.8 3.8 1.7 
Student Lounge 3.1 3.4 2.0 
Restrooms 3.4 3.7 3.0 
Computer Hardware/Software 3.1 4.0 3.0 
Projectors and Other Audiovisual Equipment 3.6 3.9 4.3 
Classroom Visual Aids 
(Charts/Diagrams/Models) 

3.5 3.8 3.5 

Grand Mean 3.8 3.6 3.9 
 Rating: 1 is the “least satisfied” and 5 is the “most satisfied” 
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Appendix III-A1: Relationships Among EMSON BSN Program Outcomes, Goals, and Mission 

 

EMSON Program Outcomes EMSON Mission and Goals 

The baccalaureate graduate, as 
a member of the discipline, 
uses knowledge from a 
research base to fulfill the roles 
of the nurse in contemporary 
society as a caregiver, 
manager, and teacher.  On 
entry into practice the graduate 
performs the following: 
 
1. Uses critical thinking in 
making clinical judgments to 
deliver holistic nursing care. 

 
 
“A critical thinking approach known as the nursing process is used to 
meet health care needs” (EMSON Student Handbook, 2006 p.3). 
 
“The professional nurse draws from various academic disciplines to 
diagnose and make treatment decisions. Critical thinking is essential to 
the diagnosis and treatment decisions in nursing” (Catalog of Studies, 
2006-2007, p. 240). 
 
“Professional nursing education develops critical thinking, and 
acceptance of responsibility for nursing interventions and 
accountability for outcomes” (EMSON Student Handbook, 2006, p.3). 

2.  Uses theory and research-
based knowledge to improve 
delivery of nursing care to 
meet health care needs of 
individuals, families, and 
communities. 

“The health of the person, family, or community impinges on and 
affects the health of the others. Society has given nursing and other 
health care professionals the latitude and responsibility to assist clients 
(individuals, families, and communities) in meeting health care needs” 
(Catalog of Studies, 2006-2007, p. 240). 
 
“The therapeutic and significant contribution of nursing is through 
performance in the roles of caregiver, manager, and teacher using 
research-based practice in health care” (Catalog of Studies, 2006-
2007, p. 240). 
 
"Strategic Issue 2: Produce and disseminate high quality research, 
scholarly works and creative products that contribute to the knowledge 
base in each academic field in the COEHP of Education and Health 
Professions" (Strategic Plan, 2005). 

3. Develops, implements, and 
evaluates health-related 
education based on assessed 
needs. 

“The therapeutic and significant contribution of nursing is through 
performance in the roles of caregiver, manager, and teacher using 
research-based practice in health care” (Catalog of Studies, 2006-
2007, p. 240). 
 
Learning takes place within the student and is ultimately the 
responsibility of the student.  Knowledge and skills are enhanced when 
the student derives satisfaction from the learning environment and has 
the opportunity to explore and express thoughts and feelings.  
Acquisition of knowledge and skills promotes development of the 
student and is manifested by a change in behavior. (Catalog of Studies, 
2006-2007, p. 240). 
 
 “Within a climate of mutual respect, students and faculty share in an 
interdependent enterprise of learning, inquiry and teaching” (Catalog 
of Studies, 2006-2007, p. 240). 
 
"Strategic Issue 1: Model, promote and support excellence in 
teaching" (Strategic Plan, 2005). 
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4. Applies information and 
health care technologies to 
assess, monitor, and support 
clients, families, and 
communities. 

“The professional nurse practices in a variety of settings and 
collaborates with other health professionals to assist the client in 
promoting health, preventing illness, maintaining or restoring 
wellness, or to cope with death” (Catalog of Studies, 2006-2007,  
p. 240). 
 

5.  Designs, manages and 
coordinates health care for 
individuals, families and 
communities. 

“The therapeutic and significant contribution of nursing is through 
performance in the roles of caregiver, manager, and teacher using 
research-based practice in health care” (Catalog of Studies, 2006-
2007, p. 240). 
 

6.  Uses ethical principles in 
nursing practice, conduct, and 
relationships with clients. 

“Professional nursing education develops critical thinking and 
acceptance of responsibility for nursing interventions and 
accountability for outcomes” (Catalog of Studies, 2006-2007, p. 240). 
 

7.  Identifies with the values of 
the profession and incorporates 
them into practice. 

“With guidance, students develop the ability to use critical thinking to 
integrate eclectic knowledge with current nursing theory and research-
based practice. They learn personal and professional responsibility and 
accountability” (Catalog of Studies, 2006-2007, p. 240). 
 
“The baccalaureate program establishes a foundation for graduate 
education in nursing and for continued personal and professional 
development” (Catalog of Studies, 2006-2007, p. 240). 
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Appendix III-A2: Relationships Among EMSON MSN Program Outcomes,  

Goals, and Mission 

 
MSN Program Outcomes EMSON Mission and Goals 

Graduates of the Master of Science in 
Nursing Program will be able to: 
 
1.  Promote evidence-based practice 
through problem-identification and 
the critique and utilization of 
research findings. 

"Strategic Issue 2: Produce and disseminate high quality 
research, scholarly works and creative products that contribute 
to the knowledge base in each academic field in the COEHP of 
Education and Health Professions" (Strategic Plan, 2005). 
 
"Graduates are prepared to provide clinical leadership for 
evidence-based practice and to contribute to the development of 
nursing science through practice, evaluation, and outcomes 
research" (Graduate Catalog, 2005, p. 133). 

2.  Collaborate in policy 
development, resource management, 
and cost effective care delivery. 

"Strategic Issue 7: Raise the level of public and private financial 
support for research, academic and service 
initiatives" (Strategic Plan, 2005). 
 

3.  Apply legal/ethical principles to 
promote a values-based professional 
practice. 

"Strategic Issue 1: Model, promote and support excellence in 
teaching" (Strategic Plan, 2005). 
 
"The skills necessary for life-long learning, including self-
assessment, goal setting, active learning, and research utilization 
are integrated throughout the curriculum" (Graduate Catalog, 
2005, p. 133). 

4.  Effect health care outcomes 
through advanced practice roles of 
clinician, teacher, manager, 
researcher, and consultant.  

"Strategic Issue 3: Engage in multi-disciplinary research 
and service" (Strategic Plan, 2005). 
 
 "Graduate education at the master’s level builds on the 
foundation of baccalaureate education to prepare students to 
assume responsibility for addressing complex health needs of 
adults in a variety of settings"  (Graduate Catalog, 2005, p. 133). 

5.  Utilize theories from nursing and 
other disciplines for clinical decision-
making. 

"Strategic Issue 3: Engage in multi-disciplinary research and 
service" (Strategic Plan, 2005). 
 
"The Clinical Nurse Specialist Core provides students with the 
experience and guidance in advanced clinical decision making 
to ensure quality care for diverse populations" (Graduate 
Catalog, 2005, p. 133). 

6.  Advocate for access to quality 
health care for diverse populations. 

"Goal Two: Improve the quality and diversity of our students, 
faculty and staff, and increase the size of our student enrollment. 
  
Strategic Issue 4: Attract and retain a diverse student population 
of high quality" (Strategic Plan, 2005). 

7.  Collaborate with other disciplines 
to design, deliver, and evaluate 
health promotion / disease prevention 
programs for diverse populations. 

"Strategic Issue 3: Engage in multi-disciplinary research and 
service" (Strategic Plan, 2005). 
 
"Graduates are prepared to function independently or in a 
collaborative role on an interdisciplinary team as change agents 
to affect nursing practice" (Graduate Catalog, 2005, p. 133). 
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Appendix III-B1: Examples of the Essentials of Baccalaureate Education for Professional 
Nursing Practice (AACN, 1998) and the BSN Curriculum 
 

BSN 
Essentials 

BSN Program 
Outcomes 

Sample BSN Level I 
Course Outcomes (CO) 

Sample BSN Level II Course 
Outcomes (CO) 

Sample BSN Level III Course 
Outcomes (CO) 

Critical 
thinking 
 
Commun-
ication 
 
Assessment 
 
Health 
Promotion, 
Risk 
Reduction, 
and Disease 
Prevention 
 
Illness and 
Disease 
Mgmt 
 

1. Uses critical 
thinking in 
making 
clinical 
judgments to 
deliver holistic 
nursing care. 

NURS 3314  
Pathophysiology 
Course Objective (CO)#6 
Synthesize 
pathophysiologic 
concepts to support 
preventive and 
therapeutic nursing 
interventions. 
 
NURS 3321L Health 
Assessment CO#4 Utilize 
critical thinking skills to 
collect and interpret data 
pertinent to the holistic 
assessment of adult 
clients. 
 
NURS 3424 Professional 
Role Implementation I: 
Caregiver CO#8 Exercise 
critical thinking skills to 
make judgments in order 
to meet basic health care 
needs. 

NURS 3634 Nursing Concepts: 
Adult Health and Illness CO#8 
Use critical thinking skills to make 
clinical judgments in simulated 
case studies of adult clients in 
health and illness. 
 
NURS 3643 Professional Role 
Implementation II: Caregiver 
CO#4 Utilize assessment and 
critical thinking skills to make 
clinical judgments and plan care 
for adult clients with selected 
health deviations. 
 
NURS 3752 Professional Role 
Implementation III:  Caregiver 
CO# 3 Use critical thinking skills 
in making clinical judgments and 
plans of care with clients/families.  
 
NURS 3842 Research in Nursing 
CO#5 Use critical thinking to 
review research reports for 
possible use in practice. 

NURS 4443 Nursing Concepts: 
Critical Care CO#2 Use critical 
thinking to examine clinical 
judgments in the delivery of 
holistic care to critically ill 
clients. 
NURS 4453 Professional Role 
Implementation V: Role 
Synthesis CO#3 Use critical 
thinking in making clinical 
judgments to provide culturally 
sensitive nursing care to 
critically ill clients. 
NURS 4603 Nursing Concepts: 
Communities CO#8 Evaluate 
plans of care for clients in 
various settings in the 
community 
NURS 4613 Professional Role 
Implementation VI: Role 
Synthesis CO#3 Utilize critical 
thinking in making clinical 
judgments in the delivery of 
care in community nursing 
practice. 

Provider of 
Care  
 
Health 
Promotion, 
Risk 
Reduction, 
and Disease 
Prevention 
 
Illness and 
Disease 
Mgmt  
 
Human 
Diversity 
 
Global 
Health Care 

2.  Uses theory 
and research-
based 
knowledge to 
improve 
delivery of 
nursing care to 
meet health 
care needs of 
individuals, 
families, and 
communities. 

NURS 3313 
Pharmacology 
CO#1 Analyze the 
pharmacologic concepts 
that are important to the 
practice of nursing. 
 
NURS 3422 Nursing 
Concepts: Foundations 
CO#1 Use research-based 
knowledge from nursing 
and other disciplines as 
the foundation for 
professional nursing 
practice. 
CO#3 Describe cultural 
influences that affect the 
health of the client. 
 
NURS 3424 Professional 
Role Implementation I: 
Caregiver CO#7 Use 
research-based 
knowledge to formulate 
nursing diagnoses related 
to basic health care needs. 

NURS 3634 Nursing Concepts: 
Adult Health and Illness CO#5 
Analyze research-based 
knowledge in the professional role 
of care giving for adult clients with 
selected health problems. 
 
NURS 3643 Professional Role 
Implementation II: Caregiver 
CO#2 Apply theoretical and 
research-based knowledge in 
providing culturally sensitive care 
for adult clients. 
 
NURS 3742 Nursing Concepts: 
Mental Health and Illness CO#3 
Examine environmental and 
cultural factors related to the 
mental health status of clients. 
 
NURS 4154 Nursing Concepts: 
Child and Family CO#3 Select 
developmentally appropriate 
education strategies for teaching 
children and families. 

NURS 4443 Nursing Concepts: 
Critical Care CO#1 Apply 
theory and research-based 
knowledge in planning nursing 
care for the critically ill client. 
 
NURS 4453 Professional Role 
Implementation V: Role 
Synthesis CO#2 Utilize 
theories and research-based 
knowledge appropriate for the 
management of clients 
requiring critical care. 
 
NURS 4603 Nursing Concepts: 
Communities CO#2 Apply 
research-based knowledge 
from nursing theory and other 
disciplines in planning care for 
individuals, families, and the 
community. 
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Health 
Promotion, 
Risk 
Reduction, 
and Disease 
Prevention 
 
Human 
Diversity 

3. Develops, 
implements, 
and evaluates 
health-related 
education 
based on 
assessed 
needs. 

NURS 3212 Nursing 
Concepts: Teaching and 
Health Promotion 
CO#2 Describe the 
responsibility of the 
professional nurse in 
teaching and health 
promotion/disease 
prevention. 
 
NURS 3424 Professional 
Role Implementation I: 
Caregiver CO#9 
Implement the nursing 
process using health 
promotion and health 
maintenance strategies. 

NURS 3634 Nursing Concepts: 
Adult Health and Illness CO#2 
Analyze nursing theory and 
research for health promotion 
of adult clients with selected 
health disorders. 
 
NURS 4164 Professional Role 
Implementation IV: Teacher 
CO#2 Apply principles of 
teaching and learning during 
the care of children and 
families. 

NURS 4453 Professional Role 
Implementation V: Role 
Synthesis CO#4 Analyze the 
learning needs of clients and 
families in relation to 
management of complex health 
problems. 
 
NURS 4603 Nursing Concepts: 
Communities CO#4 Evaluate 
health education strategies 
appropriate to community health 
nursing. 

Information 
and Health 
Care 
Technologies 
 
Technical 
Skills 
 
Illness and 
Disease 
Management 

4. Applies 
information 
and health 
care 
technologies 
to assess, 
monitor, and 
support 
clients, 
families, and 
communities. 

Pre-Nursing: NURS 2012 
Nursing Informatics 
CO#4 Locate, access, 
interpret, evaluate, and 
apply information 
technology to nursing and 
health care situations. 
 
NURS 3424 Professional 
Role Implementation I: 
Caregiver CO#1 
Demonstrate proficiency 
in basic nursing skills to 
meet health care needs of 
the client. 

NURS3643 Professional Role 
Implementation II: Caregiver 
CO#6 Use information and 
health care technologies to 
assess, monitor, and support 
adult clients. 
 
NURS 3841L Professional 
Nursing Skills – Advanced 
CO#1 Demonstrate proficiency 
in nursing skills to meet 
specific health care needs of 
the client. 
 
NURS 4263 Nursing Concepts: 
Older Adult CO#5 Investigate 
the use of instruments and 
methods of assessment for 
making clinical judgments 
concerning nursing care of 
older adults. 

NURS 4453 Professional Role 
Implementation V: Role 
Synthesis CO#10 Use 
information and health care 
technologies to assess, monitor, 
and support critically ill clients. 
 
NUR 4613 Professional Role 
Implementation VI: Role 
Synthesis CO#7 Use information 
and health care technologies in 
the care of clients in the 
community. 

Designer/ 
Manager/ 
Coordinator of 
Care 
 
Information 
and Health 
Care 
Technologies 
 
Health Care 
Systems and 
Policy 

5.  Designs, 
manages and 
coordinates 
health care for 
individuals, 
families and 
communities. 

NURS 3424 Professional 
Role Implementation I: 
Caregiver CO#12 
Participate in the 
collaborative efforts of 
the health care team. 

NURS 4242 Management in 
Nursing CO#3 Analyze the 
impact of management 
practices on the delivery of 
health care. 
 
NURS 4273 Professional Role 
Implementation V:  Manager 
CO#4 Collaborate with health 
care professionals to plan and 
participate in delivery of 
nursing care to older adults in 
various settings. 

NURS 4613 Professional Role 
Implementation VI: Role 
Synthesis CO#4 Incorporate the 
principles of teaching and 
management in the delivery of 
nursing care to selected clients 
in the community.  
CO#8 Interact with various 
resource personnel to manage 
and deliver care in the 
community. 
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Ethics 
 

6.  Uses 
ethical 
principles in 
nursing 
practice, 
conduct, and 
relationships 
with clients. 

NURS 3422 Nursing 
Concepts: Foundations 
CO#8 Identify ethical 
issues in selected case 
studies. 
 
NURS 3424 Professional 
Role Implementation I: 
Caregiver CO#11 Apply 
ethical principles to 
nursing care of 
individuals.  
 

NURS 3752 Professional Role 
Implementation III: Caregiver 
CO#6 Apply ethical principles 
to nursing care of clients / 
families with mental health 
disorders. 
 
NURS 4263 Nursing Concepts: 
Older Adult CO#7 Discuss 
legal, ethical, and social policy 
issues that affect the health 
care and status of older adults. 

NURS 4603 Nursing Concepts: 
Communities CO#6 Analyze the 
major social, ethical, and health 
issues affecting the community. 
 
NURS 4712 Seminar in 
Professional Nursing CO#5 
Discuss ways to advocate for 
ethical nursing care practices 
and culturally sensitive nursing 
care. 

Member of a 
Profession 

7.  Identifies 
with the 
values of the 
profession and 
incorporates 
them into 
practice. 

Pre-Nursing: NURS 2022 
Introduction to 
Professional Nursing 
Concepts CO#10 
Describe the role of the 
professional nurse in 
relation to autonomy, 
authority and self-growth. 
 
Pre-Nursing: NURS 2032 
Therapeutic 
Communication CO#5 
Identify the personal and 
professional 
responsibility for self-
growth in 
communication. 
 
NURS 3424 Professional 
Role Implementation I: 
Caregiver CO#14 
Achieve goals for 
personal and professional 
development. 

NURS 3643 Professional Role 
Implementation II: Caregiver 
CO#1 Achieve goals for 
personal and professional 
development in the care of 
adult clients. 
 
NURS 4164 Professional Role 
Implementation IV: Teacher 
CO#1 Achieve goals for 
personal and professional 
development in the care of 
children and families. 

NURS 4712 Seminar in 
Professional Nursing CO#1 Use 
the ANA Code of Ethics for 
Nurses, and the Standards of 
Practice to critique own practice.  
CO#7 Perform evaluation of self 
as caregiver, teacher, manager 
and member of the nursing 
profession. 
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Appendix III-B2: Examples of the Incorporation of Professional Nursing Standards in the 
MSN Program 
 

Professional Nursing Standards  
 

MSN Program 
Outcomes Curriculum 

Examples of MSN Course Outcomes  

The Essentials of Master’s Education 
for Advanced Practice Nursing (AACN, 
1996) 
Statement on CNS Practice and 
Education (NACNS, 2005) 
Educator Competencies (SREB, 2005) 

Graduates of the Master 
of Science in Nursing 
Program will be able 
to: 
 

 

Graduate Core Curriculum Content: 
Research (AACN, 1996) 
Design and Development of Innovative 
Nursing Interventions (NACNS, 2005) 
Clinical Inquiry/Critical Thinking using 
Advanced Knowledge (NACNS, 2005) 
Measurement (NACNS, 2005) 

1.  Promote evidence-
based practice through 
problem-identification 
and the critique and 
utilization of research 
findings. 

NURS 5013 Adv. Nursing Research I 
CO#6 Analyze and critique current 
evidence based study outcomes for 
relevance to clinical practice. 
 
NURS 5023 Adv. Nursing Research II 
CO#7 Critically evaluate reported research 
findings for implications of evidence-based 
results to clinical practice.  
 
NURS 5225 Clinical Practicum: Advanced 
Medical-Surgical Nursing I CO#5 Use 
evidence-based criteria to evaluate client 
outcomes and revise plans of care. 

Graduate Core Curriculum Content: 
Policy, Organization, and Financing of 
Health Care (AACN, 1996)  
Influencing Change (NACNS, 2005) 
Systems Thinking (NACNS, 2005) 
Leadership for Multidisciplinary 
Collaboration (NACNS, 2005) 
Evidence-based Practice and Research 
Utilization (NACNS, 2005) 

2.  Collaborate in 
policy development, 
resource management, 
and cost effective care 
delivery. 

NURS 5042 Health Promotion CO#8 
Evaluate health promotion programs and 
policy for impact on diverse populations. 
 
NURS 5033 Role Development CO#7 
Analyze the importance of the change agent 
role as an Advanced Practice CNS and its 
affect on the health care system. 
 
NURS 5225 CP: Adv. MS II CO# 4Utilize 
appropriate diagnostic and therapeutic 
interventions with concern for safety, cost, 
invasiveness, acceptability, simplicity and 
effectiveness. 

Graduate Core Curriculum Content: 
Ethics (AACN, 1996) 
Ethical Conduct (NACNS, 2005) 

3.  Apply legal/ethical 
principles to promote a 
values-based 
professional practice. 

NURS 5013 Advanced Nursing Research I 
CO# 2 Analyze the major issues involved in 
ethical standards for nursing research. 
  
NURS 5033 Role Development CO#1 
Apply legal/ethical principles related to the 
Role of the Advanced Practice Nurse. 
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Graduate Core Curriculum Content: 
Professional Role Development 
(AACN, 1996)  
Advanced Health/Physical Assessment 
(AACN, 1996) 
Advanced Physiology/Pathophysiology 
(AACN, 1996)  
Advanced Pharmacology (AACN, 
1996) 
Technology, Products, and Devices 
(NACNS, 2005) 
Teaching and Coaching (NACNS, 
2005) 
Consultation Theory (NACNS, 2005) 
Outcome Evaluation Methods (NACNS, 
2005) 

4. Effect health care 
outcomes through 
advanced practice roles 
of clinician, teacher, 
manager, researcher, 
and consultant.  

NURS 5033 Role Development CO#6 
Actualize the Advance Practice CNS roles 
of teacher, researcher, advocate, expert 
clinician, consultant, and manager in the 
health care system. 
 
NURS 5102 Advanced Health Assessment 
CO#5 Formulate differential diagnoses and 
beginning management plans using clinical 
decision-making skills. 
 
NURS 5143 Advanced Pathophysiology 
CO#3 Use evidence based findings to 
explain the etiology, pathogenesis, 
manifestations, diagnosis, and medical 
treatment of selected diseases. 
 
NURS 5123 Advanced Pharmacology 
CO#2 Safely and appropriately select 
pharmacologic agents for the management 
of client health problems based on client 
variations, client problems, and cost 
effectiveness. 
 
NURS 5225 CP: Adv. MS I CO#1 Develop, 
implement, and evaluate educational 
interventions for patients, families and staff. 

Graduate Core Curriculum Content: 
Theoretical Foundation (AACN, 1996)  
Theoretical Foundations (NACNS, 
2005) 

5.  Utilize theories from 
nursing and other 
disciplines for clinical 
decision-making. 

NURS 5003 Theoretical Foundations 
CO#7 Apply a selected mid-range or 
practice theory to an identified clinical 
problem experienced by individuals or 
groups. 
 
NURS 5033 Role Development CO#3 
Analyze concepts, theories, and process 
standards related to the role of the CNS in 
Advanced Practice. 

Graduate Core Curriculum Content: 
Human Diversity and Social Issues 
(AACN, 1996) 
Phenomena of Concern (NACNS, 
2005) 

6.  Advocate for access 
to quality health care 
for diverse populations. 

NURS 5042 Adv. Health Promotion CO#8 
Evaluate health promotion programs and 
policy for impact on diverse populations. 
 
NURS 5033 Role Development CO#7 
Analyze the importance of the change agent 
role as an Advanced Practice CNS and its 
affect on the health care system. 

Graduate Core Curriculum Content: 
Health Promotion and Diseases 
Prevention (AACN, 1996) 
Phenomena of Concern (NACNS, 
2005)  
Design and Development of Innovative 
Nursing Interventions (NACNS, 2005) 

7. Collaborate with 
other disciplines to 
design, deliver, and 
evaluate health 
promotion / disease 
prevention programs 
for diverse populations. 

NURS 5225 Adv. MS I CO#6 Provide for 
continuity of care beyond acute care 
through collaboration and communication 
with appropriate referrals to community-
based agencies. 
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Appendix III-C1: Bachelor of Science in Nursing: General Studies 
 

 

COURSE NUMBER 

 

COURSE NAME 

 

CREDIT HOURS 

ENGL 1013 Composition I                 3 

ENGL 1023 Composition II                 3 

ENGL 2003 or 2013 Advanced Composition (or need to take 3 credit 
elective if exemption by English Dept.)  

3 

Elective from 
FNAR/Hum (State 
minimum core list*) 

Fine Arts/Humanities Elective (must be selected 
from category a, c, or d State minimum core 
courses)  

3 

PHIL 2003, 2103 or 
3103 

Philosophy, Introduction to Ethics, or Ethics and 
The Professions 

3 

HIST 2003 or 
HIST 2013 or 
PLSC 2003 

History of the American People to 1877, 
History of the American People 1877 to Present, 
or American National Government 

3 

Social Sciences Choose from UA core courses 6 

HESC 1403 Lifespan Development 3 

MATH 1203 COEHP Algebra 3 

EDFD 2403 or STAT 
2303 or PSYC 2013 

Statistics in Nursing or equivalent 3 

BIOL 1543 and 1541L Principles of Biology and Biology Lab 4 

CHEM 1074 and 
CHEM 1071L 

Fundamentals of Chemistry and 
Fundamentals of Chemistry Lab 

5 

BIOL 2013 and 
BIOL 2011L 

General Microbiology and  
General Microbiology Laboratory 

4 

BIOL 2213 and 
BIOL 2211L 

Human Physiology and  
Human Physiology Laboratory 

4 

BIOL 2443 and 
BIOL 2441L 

Human Anatomy and 
Human Anatomy Laboratory 

4 

choice Electives 4 

NURS 2012 Nursing Informatics 2 

NURS 2022 Introduction to Professional Nursing Concepts 2 

NURS 2023 Therapeutic Communication 2 

 TOTAL 64 

*A selection may be made from several choices from the State general education minimum core. 
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Appendix III-C2: Bachelor of Science in Nursing Courses 
 

COURSE NUMBER COURSE NAME CREDIT HOURS 

LEVEL I ROLE DEVELOPMENT  

NURS 3312 Teaching and Health Promotion 2 

NURS 3313 Pharmacology 3 

NURS 3314 Pathophysiology 4 

NURS 3321L Health Assessment 1 

NURS 3422 Nursing Concepts: Foundations of Professional 
Practice 

2 

NURS 3424 Professional Role Implementation I: Caregiver 4 

LEVEL II ROLE CONCENTRATION  

NURS 3634 Nursing Concepts: Adult Health and Illness 4 

NURS 3643 Professional Role Implementation II: Caregiver 3 

NURS 3742 Nursing Concepts: Mental Health and Illness 2 

NURS 3752 Professional Role Implementation III: Caregiver 2 

NURS 3841L Professional Nursing Skills: Advanced 1 

NURS 3842 Research in Nursing 2 

NURS 4154 Nursing Concepts: Children and Families 4 

NURS 4164 Professional Role Implementation IV: Teacher 4 

NURS 4242 Management in Nursing 2 

NURS 4263 Nursing Concepts: Older Adult in Health & Illness 3 

NURS 4273 Professional Role Implementation V: Manager 3 

LEVEL III ROLE SYNTHESIS  

NURS 4443 Nursing Concepts: Critical Care 3 

NURS 4453 Professional Role Implementation VI: Role Synthesis 3 

NURS 4603 Nursing Concepts: Communities 3 

NURS 4613 Professional Role Implementation VII: Role 
Synthesis 

3 

NURS 4712 Seminar in Professional Nursing 2 

 TOTAL                60 
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Appendix III-C3: Advanced Placement Options for LPN/LPTN and RN to BSN 

Completion: Courses Held in Escrow 

 

LPNs & LPTNs  RNs 

COURSE 
NUMBER 

COURSE NAME   
         

 
COURSE 
NUMBER 

COURSE NAME 
 

NURS 2032 Therapeutic Communication  NURS 2032 Therapeutic Communication 

NURS 3313 Pharmacology  NURS 3212 Teaching and Health Promotion 

NURS 3422 Nursing Concepts: 
Foundations 

 NURS 3313 Pharmacology 

NURS 3424 Professional Role 
Implementation I: Caregiver 

 NURS 3422 Nursing Concepts: Foundations of 
Professional Practice 

*NURS 
3634 

Nursing Concepts: Adult 
Health  

 NURS 3424 Professional Role Implementation 
I: Caregiver 

*NURS 
3643 

Professional Role 
Implementation II: Caregiver 

 NURS 3634 Nursing Concepts: Adult Health 
and Illness 

TOTAL 18 CREDIT HOURS 
POSSIBLE 

 NURS 3643 Professional Role Implementation 
II: Caregiver 

   NURS 3742 Nursing Concepts: Mental Health 
and Illness 

   NURS 3752 Professional Role Implementation 
III: Caregiver 

   NURS 
3841L 

Professional Nursing Skills: 
Advanced 

   NURS 4154 Children and Families 

   NURS 4164 Professional Role Implementation 
IV: Teacher 

   NURS 4443 Nursing Concepts: Critical Care 

   NURS 4453 Professional Role Implementation 
VI: Role Synthesis 

   TOTAL 40 CREDIT HOURS 

*validation exam required 
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Appendix III-C4: MSN Courses 
 

COURSE 
NUMBER 

COURSE NAME CREDIT 
HOURS 

 Graduate Nursing Core Courses:  
NURS 5003 Nursing Theory 3 
NURS 5013 Advanced Nursing Research I 3 
NURS 5023 Advanced Nursing Research II 3 
NURS 5033 Role Development of the Advanced Practice Clinical Nurse 

Specialist 
3 

NURS 5042 Advanced Concepts in Health Promotion with Diverse 
Populations 

2 

NURS 5141 Clinical Practicum: Advanced Concepts in Health Promotion 
with Diverse Populations 

1 

 
 

 
Advanced Practice Core Courses: 

 

NURS 5143 Advanced Pathophysiology 3 
NURS 5102 Advanced Health Assessment 2 
NURS 5111 Clinical Practicum: Advanced Health Assessment 1 
NURS 5123 Advanced Pharmacology 3 
  

Clinical Nurse Specialist Courses: 
 

NURS 5212  Advanced Medical Surgical Nursing I 2 
NURS 5225  Clinical Practicum: Advanced Medical Surgical Nursing I 5 
NURS 5232    Advanced Medical Surgical Nursing II 2 
NURS 5245  Clinical Practicum: Advanced Medical Surgical Nursing II 5 
 Clinical practicum courses (NURS 5141, 5111, 5225, and 

5245) require students to be in clinical settings three contact 
hours per week per credit for a program total of 540 hours. 

 

  
Additional Courses: 

 

NURS 579V  Independent Study              1-3 
NURS 589V  Workshop              1-3 
NURS 599V  Seminar              1-3 
NURS 600V  Thesis              1-6 
  

Nursing Education Option Courses: 
 

NURS 5303 Foundations of Nursing Education 3 
NURS 5313 Curriculum and Evaluation in Nursing Education                 3 
NURS 5323 Teaching in Nursing Practicum                 3 
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 Appendix III-D: Examples of Curriculum Improvement s Based on Evaluation Data  
 
Evaluation Data Improvement 

Increased demand for pre-nursing courses Through the efforts of the EMSON and the COEHP administrations, 
additional sections were added to accommodate the increased  
enrollment.  The faculty of the EMSON and the Educational  
Foundation Department coordinated efforts to develop a new course,  
EDFD 2403 Statistics in Nursing. 
 

Increased proficiency in computer skills of 
incoming students 

Split the original NURS 3013 Computers in Health Care Systems 
course into a two-credit computer skills course and a one-credit 
informatics course.  Later, the computer skills course was deleted and 
the Nursing Informatics course was increased from one to two credits. 
 

Increase in the number of transfer students 
with a wider variety of transfer credit; 
legislative movement toward increasing the 
ability of students to transfer credits across 
institutions in Arkansas 
 

Increased student choices in general studies by reducing prescribed 
requirements general studies courses. 

Need to increase enrollment through twice a 
year admissions and to expose students to 
nursing earlier 

Developed and implemented change to a four semester upper division 
course sequence by moving two courses to the pre-nursing sequence: 
NURS 2022 Introduction to Professional Nursing Concepts and NURS 
2032 Therapeutic Communication.  Incorporated basic skills 
instruction into an expanded foundations clinical course, NURS 3424 
Professional Role Implementation I: Caregiver, during the first 
semester junior year. 
 

Need to adjust hours and decrease role 
development redundancy 

Deleted the NURS 3221 Professional Role Implementation I: 
Caregiver to increase the credits in the foundations clinical practicum. 
 

Content mastery test results; change in 
NCLEX test to increase emphasis on 
pharmacology  
 

An additional credit hour was added to the NURS 3313 pharmacology 
course.   

Need for supervised practice in health 
assessment in addition to clinical experiences 

Converted NURS 3321 Health Assessment to NURS 3321L, a 
laboratory course with three contact hours, two of which provide 
guided practice and testing. 
 

Need for more timely application of newly 
learned clinical skills 

Redesigned NURS 3424 Professional Role Implementation I: 
Caregiver to allow for flexibility in lab and clinical rotations.  
 

Low student/graduate satisfaction scores on 
manager role development 

Redesigned NURS 4273 Professional Role Implementation V: 
Manager to include clinical rotations with student responsibility for 
groups of patients. 
 

NCLEX pass results below the national rate 
in 2006 

Increased the passing standard for the ERI content mastery and RN 
Assessment exams. 
 

Shortage of nurse educators; need for 
advanced practice nursing educational 
opportunities; high interest of students in 
pursuing graduate education 

Development of the MSN Program with Educator Option. 
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Appendix III-E1: Sample Teaching-Learning Practices: BSN 
 
BSN Program 
Outcomes 

Course  Teaching Learning Learning 
Environments 

Pre-nursing: NURS 2032 
Therapeutic Communication 
 
 
 

Interpersonal Process Recording 
Illness Narrative Analysis 
Self-assessments 
Comment cards 
Lecture and discussion 

Classroom/web-
enhanced 
 
 
 

Level I: NURS 3422 Nursing 
Concepts: Foundations of 
Professional Practice 
NURS 3424 Professional Role 
Implementation I: Caregiver 
 

Lectures, group discussions 
Exams, quizzes 
 
Self-assessment 
Personal and Professional Plan 
Journal 
Care plan development 
Post conference 

Classroom 
 
 
Lab, long-term and 
acute care 
 

Level II: NURS 3634 Nursing 
Concepts: Adult Health and Illness 
NURS 3643 Professional Role 
Implementation II: Caregiver 
 
NURS 4164 Professional Role 
Implementation IV: Teacher 
 

Lecture, exams, quizzes 
 
Care plan development 
Grand rounds 
Post conference 
Self-assessment 
Personal and Professional Plan 
Journal 
Care plan development 
Post conference 

 
 
Acute care 
 
Acute care 
Clinics 
Public schools 
Child care settings 

1. Uses critical 
thinking in 
making clinical 
judgments to 
deliver holistic 
nursing care. 

Level III: NURS 4453 Professional 
Role Implementation VI: Role 
Synthesis 

Care plan 
Progress notes 
Grand rounds 
Clinical role evaluation 
Journal club 

Critical care units 

Level I: NURS 3422 Nursing 
Concepts: Foundations of 
Professional Practice 

Lecture and discussion 
 
 

Classroom 
 
 

Level II: NURS 3842 Research in 
Nursing 
NURS 4154 Nursing Concepts: 
Children and Family 
NURS 4164 Professional Role 
Implementation VI: Teacher 

Review of the literature and 
poster presentation 
Case family preparation based on 
literature 
Use of developmental and family 
theories in care plan 

Classroom 
Research Day or 
other professional 
venue 

2.  Uses theory 
and research-
based 
knowledge to 
improve 
delivery of 
nursing care to 
meet health care 
needs of 
individuals, 
families, and 
communities. 

Level III: NURS 4453 Professional 
Role Implementation VI: Role 
Synthesis 

Role culmination project 
Brown bag journal club 

Critical care 

Level I: NURS 3212 Teaching and 
Health Promotion 

Group teaching project 
 

Classroom 
 

Level II: NURS 4154 Nursing 
Concepts: Children and Family 

Discharge teaching post-partum 
and newborn care 

Acute care 
Clinics 

3. Develops, 
implements, and 
evaluates 
health-related 
education based 
on assessed 
needs. 

Level III: NURS 4603 Nursing 
Concepts: Communities 

Health fair Public schools 
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Pre-nursing: NURS 3012 Nursing 
Informatics  
 

Paper on emerging technology 
 

Classroom web-
enhanced 

Level I: NURS 3424 Professional 
Role Implementation I: Caregiver 

Basic skills guided practice and 
clinical; competency test-outs 
Supervised skill performance 

Lab and clinical 
 
Acute care 

Level II: NURS 3634 Professional 
Role Implementation II: Caregiver 
NURS 3841L: Professional 
Nursing Skills: Advanced 

Guided practice of advanced 
skills in lab settings; competency 
test-outs 
 

Lab 
 

4. Applies 
information and 
health care 
technologies to 
assess, monitor, 
and support 
clients, families, 
and 
communities. 

Level III: NURS 4453 Professional 
Role Implementation VI: Role 
Synthesis 

Guided practice of critical care 
skills in lab and clinical settings 

Lab and critical care 
units 

Level I: NURS 3422 Nursing 
Concepts: Foundations of 
Professional Practice  

Lecture and discussion 
 
 

Classroom 
 
 

Level II: NURS 4242 Management 
in Nursing 
NURS 4273 Professional Role 
Implementation V: Manager 

Budget and staffing analysis 
Management project 
Manager journal 

Web-enhanced 
exercises 
Long-term care 

5.  Designs, 
manages, and 
coordinates 
health care for 
individuals, 
families, and 
communities. 

Level III: NURS 4613 Professional 
Role Implementation VII: Role 
Synthesis 

Health fair development and 
implementation 

Public schools 

Pre-nursing: NURS 2022 
Introduction to Professional 
Nursing Concepts 
NURS 2032 Therapeutic 
Communication 

Lecture and discussion on ethical 
frameworks 
 
Confidentiality lecture 

Classroom 
 
 
Classroom 
 

Level I: NURS 3424 Professional 
Role Implementation I: Caregiver 

Confidentiality standard 
Post-conference discussions 
 

 

Level II: NURS 4164 Professional 
Role Implementation IV: Teacher 

Examine challenges in supporting 
parental choices 

Acute care 

6.  Uses ethical 
principles in 
nursing 
practice, 
conduct, and 
relationships 
with clients. 

Level III: NURS 4453 Professional 
Role Implementation VI: Role 
Synthesis 

Advanced directives, resource 
allocation discussions 
Post-conference 
Discussions 

Critical care 

Pre-nursing: NURS 2022 
Introduction to Professional 
Nursing Concepts 

Lecture and discussion on 
professional image 

Classroom 
 
 

Level I: NURS 3424 Professional 
Role Implementation I: Caregiver 

Accountability standard 
Examine issues of confidentiality 
in post-conference 

Clinical 

Level II: NURS 3742 Nursing 
Concepts: Mental Health/Illness 

Examine boundary issues in post-
conference 

Clinical 

7.  Identifies 
with the values 
of the 
profession and 
incorporates 
them into 
practice. 

Level III: NURS 4712 Seminar in 
Nursing 

Self-assessment 
Personal and professional 
development plan 
Position statement critique 
Discussion of “Nursing Against 
the Odds” (Gordon, 2005) 

Web-enhanced 
classroom 
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Appendix III-E2: Sample Teaching-Learning Practices and Learning Environments: MSN 
MSN Program 
Outcome 

Courses and Outcomes Teaching-Learning 
Practices  

Learning 
Environments 

1.  Promote 
evidence-based 
practice through 
problem-
identification and 
the critique and 
utilization of 
research findings. 

N5013 Advanced Nursing Research I: 
Analyze and critique current evidence 
based study outcomes for relevance to 
clinical practice. 
 
NURS 5212 Adv. Med-Surg I: Develop 
evaluation forms to determine the 
outcomes of evidence-based care for 
selected populations. 
 
NURS 5225 Clinical Practicum: Adv. 
Med-Surg I: Use evidence-based criteria 
to evaluate client outcomes and revise 
plans of care. 
 
N5143 Adv. Pathophysiology: Use 
evidence-based findings to explain the 
etiology, pathogenesis, manifestations, 
diagnosis, and medical treatment of 
selected diseases. 
 
NURS 5023 Advanced Nursing Research 
II: Critically evaluate reported research 
findings for implications of evidence-
based results to clinical practice. 

Critique of a research 
study 
 
 
 
Apply evidence-based 
practice model to clinical 
issue 
 
 
Presentation relating 
current research findings 
and conceptual models 
 
 
Paper that focuses on 
research based 
management/care and 
conceptual model 
development 
 
Development of 
thesis/project proposal 
exploring current 
research 

Classroom 
 
 
 
 
Classroom 
 
 
 
 
Acute care 
settings 
 
 
 
Classroom 
 
 
 
 
 
 

2.  Collaborate in 
policy 
development, 
resource 
management, and 
cost effective care 
delivery. 

N5042 Advanced Concepts in Health 
Promotion with Diverse Populations: 
Evaluate health promotion programs and 
policy for impact on diverse populations. 
Evaluate health promotion programs and 
policy for impact on diverse populations. 

Develop policy for 
program implementation 

Community-
based settings 
such as clinics, 
churches, 
schools, and 
workplaces 

3.  Apply 
legal/ethical 
principles to 
promote a values-
based professional 
practice. 

N5033 Role Development: Apply 
legal/ethical principles related to the role 
of the advanced practice nurse. 
 

Classroom Classroom 
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4. Effect health 
care outcomes 
through advanced 
practice roles of 
clinician, teacher, 
manager, 
researcher, and 
consultant.  

N5033 Role Development: Analyze the 
importance of the change agent role as an 
Advanced Practice CNS and its affect on 
the health care system. 
 
NURS 5225 Clinical Practicum: Adv. 
Med-Surg I: Develop, implement, and 
evaluate educational interventions for 
patients, families and staff. 

Develop op/ed piece 
based on practice issue 
 
 
 
Evidence-based projects 

Classroom 
 
 
 
 
Acute and 
chronic settings 

5.  Utilize theories 
from nursing and 
other disciplines for 
clinical decision-
making. 

N5003 Nursing Theory: Apply a selected 
mid-range or practice theory to an 
identified clinical problem experienced by 
individuals or groups. 
Analyze concepts, theories, and process 
standards related to the role of the CNS in 
Advanced Practice. 
 
NURS 5143 Advanced Pathophysiology: 
Analyze research literature and use it to 
explain the diagnosis and treatment of 
selected disorders.  

Presentation on theorist; 
use of theory for health 
promotion project; 
presentation relating 
current research findings 
and conceptual models 
 
Paper that focuses on 
research based 
management/care and 
conceptual model 
development 

Classroom 
 
 
 
 
 
 
 

6.  Advocate for 
access to quality 
health care for 
diverse 
populations. 

N5033 Role Development: Actualize the 
advance practice CNS roles of teacher, 
researcher, advocate, expert clinician, 
consultant, and manager in the health care 
system. 
 
NURS 5042 Advanced Concepts in 
Health Promotion with Diverse 
Populations: Use evidence-based rationale 
to influence health promotion policy at 
local, regional, and national levels. 
 
NURS 5212 Adv. Med-Surg I: Evaluate 
available community referral sources in a 
variety of situations commonly seen in 
adult populations with acute illness or 
disease states. 
 
NURS 5033 Role Development: 
Actualize the Advance Practice CNS roles 
of teacher, researcher, advocate, expert 
clinician, consultant, and manager in the 
health care system. 
 
NURS 5042: Adv. Health Promotion: 
Design culturally relevant interventions 
for health promotion, risk reduction, and 
disease prevention for individuals, 
families and communities. 

Presentation 
 
 
 
 
 
Policy development 
 
 
 
 
 
Develop comprehensive 
plan of care 
 
 
 
 

Classroom 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Community 
setting 
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7. Collaborate with 
other disciplines to 
design, deliver, and 
evaluate health 
promotion /disease 
prevention 
programs for 
diverse 
populations. 

NURS 5042 Adv. Health Promotion: 
Create change in health status and health 
care delivery through the development 
and implementation of health promotion 
programs. 
 
NURS 5141CP: Adv. Health Promotion: 
Conduct a health risk assessment of an 
individual, family and community using 
evidence-based tools. 
 
NURS 5212 Adv. Med-Surg I: Develop 
and implement comprehensive, dynamic 
plans of care for adult populations with 
acute health problems through 
collaboration with other health care team 
members. 

Present paper on 
implementation of 
population-based health 
promotion program  
 
 
Implement health 
promotion program 
 
 
 
Develop comprehensive 
plan of care 

Classroom 
Community 
setting 
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Appendix IV-A1: Methods of Evaluation for Didactic Undergraduate Courses 

Course Quizzes Exams Presentation Other 
*NURS 2012 
Nursing Informatics 

 3  independent and group 
web exercises 

*NURS 2022 
Intro to Professional  Nursing 
Concepts 

 3  Papers 

*NURS 2032 
Therapeutic Communication 

2 
 

1  interpersonal 
recordings, illness 
narrative paper 

NURS 3212 
Teaching and Health 
Promotion 

 2 1 group work, group 
paper 

NURS 3313 
Pharmacology 

 3   

NURS 3314 
Pathophysiology 

weekly 4  web exercises, case 
studies 

NURS 3422 
Foundations 

 2  participation, case 
studies 

NURS 3634 
Adult Health and Illness 

5 3  independent exercise 

NURS 3742 
Mental Health and Illness 

weekly 3  independent and group 
web exercises 

NURS 3842 
Research in Nursing 

  2 poster and journal club 

NURS 4154 
Children and Families 

at least 
weekly 

4   

NURS 4242 
Management in Nursing 

 3  independent projects 

NURS 4263 
Nursing Concepts: Older 
Adult Health and Illness 

 2 1 Participation 

NURS 4443 
Nursing Concepts: Critical 
Care 

weekly 3  web exercises, case 
studies 

NURS 4603 
Communities 

 3 1 group paper, group 
work 

NURS 4712 
Seminar in Nursing 

   position statement 
analysis,  
self-assessment and 
professional 
development plan 
participation 

*Denotes Pre-Nursing Courses 
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Appendix IV-A2: Methods of Evaluation for Undergraduate Clinical and   
Lab Courses  

 
 

Courses Personal 
and 
Professional 
Plan 

Self 
Assessment 

Care 
Plans 

Reflective 
Journals 

Performance 
Evaluation 

Other 

NURS 3321L 
Health 
Assessment 

    1 2 exams 

NURS 3424 
Fundamentals: 
Caregiver 

1 1 4 8 4 math 
proficiency, 
1 quiz 

NURS 3643 
Adult Health: 
Caregiver 

  4 8 1 math 
proficiency 

NURS 3841L 
Professional 
Nursing Skills 
Lab: Advanced 

    3 math 
proficiency, 
5 quizzes 

NURS 3752 
Mental Health: 
Caregiver 

1 1  6 1 interpersonal 
recording 

NURS 4164 
Child and 
Family: Teacher 

1 1 1 6 1 skills 
performance, 
math 
proficiency 

NURS 4273 
Older Adult: 
Manager 

  6 
concept 
maps 

1 
 

1 research 
presentation, 
manager 
notebook, 
senior 
consultant 
project 

NURS 4453 
Critical Care: 
Role Synthesis 

 6 6 6 1 skills 
performance, 
math 
proficiency, 
grand 
rounds, 
research 
utilization 
project 

NURS 4613 
Communities: 
Role Synthesis 

1 1 1 7 1 math 
proficiency 
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Appendix IV-A3: Professional Role by Level: Weighted Percent of Role Focus in Clinical 
Performance in the Revised Curriculum 

Level Course Caregiver Teacher Manager 
I - Role Foundation NURS 3423P PRI I: Caregiver 80% 10% 10% 
II - Role Concentration NURS 3643P PRI II:  Caregiver 60% 20% 20% 
II - Role Concentration NURS 3752P PRI III:  Caregiver 70% 20% 10% 
II - Role Concentration NURS 4164P PRI IV:  Teacher 50% 40% 10% 
II - Role Concentration NURS 4273P PRI V : Manager 50% 10% 40% 
III - Role Synthesis NURS 4453P PRI VI:  Synthesis 40% 30% 30% 
III - Role Synthesis NURS 4613P PRI VII:  

Synthesis 
40% 30% 30% 

 
 
Appendix IV-A4: Student Performance: Percent Meeting Standard of Score Higher Than 
“at High Risk” on the ERI Content Mastery Exams and RN Assessment Exam after Two 
Attempts 

Shaded 
area 
denotes 
specific 
course not 
offered 
during that 
semester 
and prior 
to 2003, 
HESI was 
administer

ed as an exit exam.

ERI Content 
Mastery Exam 

2004 Fall 2005 Spring 2005 Fall 2006 Spring 

Foundations 100% 100% 100% 100% 
Pharmacology   98% 100% 100% 100% 
Mental Health  100% 100% 100% 
Adult  100% 100% 100% 
Older Adult   100% 100% 
Management   100% 100% 
Child/Family     98.6%    98% 
RN Assessment  100% no 

graduates 
100% 



 23 

Appendix IV-A5: Methods of Evaluation for Classroom and Clinical Courses in the MSN 
Program  
 
Course Presentations Papers Exams Other 
NURS  5003 
Theory 

1 2    

NURS 5013 
Adv. Nursing Res. I 

3 3  abstract 
 

NURS 5023 
Adv. Nursing Res. II 

 1  statistics exercises 

NURS 5033 
Roles 

3 2  op-ed article  

NURS 5042 
Health Promotion 

1 1  discussion assignment 

NURS 5141 
Health Promotion: 
Practicum 

   program and policy 
development 

NURS 5143 
Adv. Pathophysiology 

1 1  online discussion 

NURS 5123 
Adv. Pharmacology 

1  2 comprehensive case 
studies 

NURS 5102 
 Adv. Health Assessment 

1  2 quizzes  

NURS 5111 
Adv. Health Assessment: 
Practicum 

  1 health history, 
physicals, narrative 
write-ups, videotaped 
health histories 

NURS 5212 
Med-Surg – I 

Offered in Spring 2007 

NURS 5225 
Med-Surg – I: Practicum 

Offered in Spring 2007 

NURS 5232 
Med-Surg– II 

2 1   

NURS 5245 
Med-Surg II: Practicum 

1 2  clinical log 

579V (1-3)  
Independent Study 

 1   

600V (1-6) Thesis  1   
Educator Option:     
NURS 5303 
Foundations of Nursing 
Education 

1 1  class discussion 

NURS 5323 
Teaching Practicum 

   portfolio, 
self-assessment, 
mentor assessment 

NURS 5313 
Curriculum and Evaluation 

3 1  H & P community 
program 
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Appendix IV-A6: University Policies and Procedures for Evaluation 
  
Policies and Procedures Source 
Academic Honesty Policy Catalog of Studies 2006-2007, p. 35   

Graduate Catalog 2006-2007, pp. 32 - 34 
Grades and Marks Catalog of Studies 2006-2007, p. 37  

Graduate Catalog 2006-2007, pp. 23-24 
Academic Appeal Catalog of Studies 2006-2007, p. 44  

Graduate Catalog 2006-2007, pp. 24 - 27 
Graduate Thesis and Comprehensive Exams Graduate Catalog 2006-2007 pp. 37-38 
 
 
Appendix IV-A7: Policies and Procedures for Evaluation of Undergraduate Students 
 
Policies and Procedures Source 

Any nursing course in which a letter grade of less than 
a “C” is received must be repeated.  (Repetition of 
courses depends on clinical space availability.) 

Catalog of Studies 2006-2007, p. 245 
EMSON Student Handbook, pp. 9-10 

Students who receive less than a grade of “C” or 
withdraw from any nursing course must petition the 
School’s Admission Committee for readmission to the 
nursing program. 

Catalog of Studies 2006-2007, p. 245 
EMSON Student Handbook, p. 10 

ERI Content Mastery Exam Catalog of Studies 2006-2007, p. 242 
EMSON Student Handbook, pp. 9-10 

ERI RN Assessment Exam Catalog of Studies 2006-2007, p. 242 
EMSON Student Handbook, p. 10 

Late work policies individualized for each course EMSON Course Syllabi 
Counseling record EMSON Student Handbook, pp. 15-17 
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Appendix IV-E: Ongoing Improvement Reflective of Student Complaints 
 
Year Complaint Program Improvement 
2005 Testing condition around ERI 

examination is not optimal  
The school contracted with the Testing Center to administer 
the ERI tests and learned the testing environment was not 
optimal.  A meeting occurred with the Center following 
student complaints.  The Testing Center assured correction 
would be taken and the test preceptors would prepare the 
computer lab for a test friendly environment.  For example, the 
preceptors would test the computers and printers prior to 
admitting students and timely process the students so they 
could enter the lab prior to the scheduled starting time. 
 

2005 Clinical experience cancelled 
after students arrived 

Students traveled to Little Rock for a planned clinical learning 
experience and the clinical was cancelled shortly after they 
arrived.  The hospital administrator called the director to 
inform the school that students would not be permitted in a 
patient care area because terms in the agreement were not met.  
The school abided by the decision and clinical was cancelled.  
The legal departments were asked to resolve the agreement 
interpretations.  The students were reimbursed for their travel.  
Regarding quality improvement, attorneys and administrators 
at both institutions reviewed the agreement and the EMSON 
director confirmed student access to the institution.   

2005 Student admitted into the BSN 
program did not receive all the 
appropriate forms 

The office staff reviewed the admission decision mailing 
process.  All packages will be doubled checked for correct 
content prior to mailing.   
 

2004 Students complained about 
insufficient enrollment space for 
pre-nursing courses 

When the BSN curriculum changed and NURS courses were 
placed in the pre-nursing study plan, there were not sufficient 
seats available to accommodate all the requests. The resolution 
was more seats were added, a larger classroom found, and 
students wanting enrollment in the NURS pre-nursing courses 
were granted overrides if the school received a BSN admission 
application. 
 

2004 Pre-nursing coursework 
completion in the summer 
prevented admission in the fall 

Student complained about summer pre-nursing courses 
preventing her admission into the program. The Admissions 
Committee reviewed and changed the policy.  Students can 
complete pre-nursing courses during the summer for fall 
admission.  
 

2003 Grading policy not followed Student complained a faculty did not follow the grading 
procedure outlined in the syllabus.  After dialoguing with 
faculty, faculty initiated the procedure listed in the syllabus.  
 

 


